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	Changes over time – Newly Industrialised Countries


	Assessment objectives

· Candidates should be able to demonstrate knowledge and understanding of the changes that occur through time in places, landscapes and spatial distribution.

· Candidates should be able to recognise the role of decision making within a geographical context as affected by the choices available to decision makers and the influences and constraints within which they operate.
	
	0460/2217 syllabus

3.1 Development
· Understand indicators of development and employment structure to compare countries at different levels of economic development and over time


	Differentiated learning outcomes
· All students must have a basic knowledge of how industrial development takes place in NICs (Grade E/D).

· Most students should be able to describe the location of a number of NICs and some of the reasons behind their rapid industrial growth (Grade C/B).

· Some students could have a wide-ranging knowledge of the characteristics of different NICs and a detailed understanding of industrial development, in respect of a specific NIC (Grade A/A*).
	
	Resources

Student Book: pp. 145–7
Worksheets: 
3.8 Newly industrialised countries (NICs)
3.9 Top 10 Brazil _________ facts
Photograph: 
3.7 Unequal housing in Paraisopolis, Brazil
Further reading and weblinks: 
A short PowerPoint introduction to NICs can be found at: 
www.slideshare.net/mhsgeography/newly-industrialised-countries-presentation


	Key concepts
	· Some LEDCs have economies that are expanding very rapidly.

· If the growth of these LEDCs is due to expansion of secondary industries then they are known as Newly Industrialised Countries.

· These NICS are spread across different continents and have often developed in different ways.


Starter suggestions

Ask students to think of a list of 10 LEDCs, preferably in their own region.

They should look at their list and consider if some of the countries are significantly wealthier than others (they could do this by looking at the World Bank list of GDP for individual countries at http://data.worldbank.org/indicator/NY.GDP.MKTP.CD).

Why do the students think some of these countries may be richer than others? Ask them to consider their answers further after reading the introductory sections on NICs in the Student Book.

Main lesson activities

1
Using an atlas (or the internet), students should locate the NICs listed in the opening paragraphs of the Student Book and then mark them on the blank world map on Worksheet 3.8. They should annotate the map with the common characteristics of NICs copied from the Student Book. If there are other NICs not mentioned in the Student Book, those should be added to the map too.

2
To complete the information on Brazil as an NIC, make sure students answer questions 2 and 3 in the Now investigate section of the Student Book.

3
Display photo B from p. 146 of the Student Book (photo 3.7 from the downloadable resources). This picture shows an extreme example of the different lifestyles of the rich and poor in Brazil. Students should write a one-page essay from the point of view of a person on either side of the divide looking over at the other side – for example, what would a rich Brazilian think of his country’s poor people? Alternatively, students could write an essay considering both points of view.

4
Have a look at an alternative Brazil, different from the one described in the Student Book. Perhaps the country is most famous either for the wildlife of the Amazon forest or for its football. Students should use different sources to find a list of the top 10 facts about either of these subjects. The facts can be filled in on Worksheet 3.9, and then five more facts can be added by students asking others in the class what they have managed to find out.

5
Internet research exercise: using the example of Brazil as a basis for the type of investigation needed, students can research and complete a brief project on another NIC of their choice. They should look at the reasons for economic growth and the benefits and problems it is bringing. This could also be set as a homework exercise.

	
	Give extra support by getting students to work in pairs or groups to compile their lists of top 10 facts in main lesson activity 2.

Give extra challenge by ensuring that students include a high level of detail in their main lesson activity 5, including appropriate illustrations and, perhaps, an annotated map.


Plenary suggestions
Finish the theme on industrial activity by asking students if their attitudes to the world of work have changed over the last four lessons.

Are they clearer in what they need to do to enter a competitive job market?

They should also consider what other information they will need before deciding or embarking on their future career or job choice.

	Assessment suggestions
	If set as a homework exercise, main lesson activity 5 provides a good example for assessment.
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