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	Globalisation


	Assessment objectives

· Candidates should understand the concept of globalisation and the reasons why it occurs. 

· Candidates should realise that globalisation has both positive and negative effects on different people. 
	0460/2217 syllabus

3.1 Development

· Describe and explain the process of globalisation, and consider its impacts 
· Understand the role of technology and transnational corporations in globalisation, along with economic factors which give rise to globalisation
· Explain the impacts of globalisation at a local, national and global scale 


	Differentiated learning outcomes
· All students must know the names and nature of business of some to the top global TNCs, and understand the basic idea that a single TNC company operates in several countries for various aspects of its business (Grade E/D).

· Most students should be able to explain when and why globalisation has occurred and how this process affects them directly (Grade C/B).

· Some students could discuss the balance between the positive and negative impacts of TNC-style business (Grade A/A*).
	
	Resources

Student Book: pp. 147–50
Worksheets: None
Photographs: 
3.8 BP Oil refinery, Kwinana, Australia
3.9 HSBC Tower, 8 Canada Square, City of London
3.10 Proportional diagram: Number of Wal-Mart stores worldwide
Further reading and weblinks: 

List of largest global companies: http://en.wikipedia.org/wiki/List_of_largest_companies_
by_revenue

On the development of BP globally: www.pstiel.de/fileadmin/pstiel.de/Download/english_
globalisation.pdf 


	Key concepts
	· Globalisation has happened in recent decades and remarkably quickly.
· Transnational corporations (TNCs) operate all over the world, with the headquarters usually being in MEDCs or NICs, but many of the production units in LEDCs because labour there is cheaper; the market is often the whole world. 


Starter suggestions

Ask students to look at the labels on their clothes and other belongings (e.g. pencil cases, tablets, laptops, where their books were printed) to see how many countries have been involved in the production of these. Also, do not forget that the raw materials that were used to make these items may well have come from several locations around the world. In this way, you can illustrate the meaning of ‘globalisation’. 
Another idea is to refer to this IGCSE/O Level course; it has been written for, and is used by, students in many countries. Your school is just one example.
Main lesson activities

1
Read together the first paragraph on p. 147. Students should try to write their 
own succinct definition of globalisation – something suitable for a glossary or geographical dictionary.
2
Interpret map A, showing global internet use: 
(a)
What type of map is this?


(Answer: a choropleth, i.e. shaded, map showing value by depth of colour.) Why is this style of data presentation used on this occasion? 

(b)
Ask students to describe and explain the pattern of internet use on the map. They should emphasise the link between level of development and internet use; your brighter students may realise that levels of use could be considered as remarkably high even in the poorest countries – there is a clear link here to potential development, which your most able students might see. 
(c)
What is the link between internet use and globalisation? 

3
In small groups, create a diagram to illustrate the causes of globalisation (a spider diagram would be ideal, but students should also have the opportunity to devise something more original). The text on p. 148 forms a start here.
4
Explain to your students what a transnational corporation is. The text refers to McDonald’s, which they will all be familiar with.
Study table B and decide how many of these companies students have heard of and in what context. What do your students notice about this table? (The most likely answer is the dominance of oil and gas companies).

5
Link this to the Wikipedia website above, a list of the world’s top companies. The table on the website gives more information, including nationality of company, city where headquarters is located, nature of business. Again, ask students what they notice. (TNCs are based in MEDCs or NICs; again, importance of oil and gas; growing importance of China, an NIC, with three in the top 10 companies). Refer to diagram C to reinforce these ideas.
6
Use photos 3.8, 3.9 and 3.10 from the downloadable resources:
(a)
What does HSBC stand for? (Hong Kong and Shanghai Banking Corporation.) Why is the London location significant?

(b)
Ask students to react to the photo of the BP refinery in Kwinana (large-scale, British-owned, Australian location). 
(c)
Identify Wal-Mart’s business and location. Describe its growth since 1962 and its place in a globalised economy. 
7
Ask students to identify the most important positive and negative effects on economic development using the list on p. 149. Pose the question whether the advantages tend to be for national economies, but the disadvantages tend to be for individual workers?
8
Homework activity: Use the Now investigate questions to allow students to review the whole lesson and react to the material in their own way. Question 2 links to the Wikipedia website above.
	
	Give extra support by linking students’ own experience of TNCs in their everyday lives to the material in this spread.
Give extra challenge by asking your more able students to read the internet article on BP’s growth (P. Stiel), and then use it to comment on the positives and negatives of such a large global company.


Plenary suggestions

Use the Fantastic fact and photo D. How do they reflect the positive and negative impacts of TNCs?
	Skills notes
	This section includes opportunities for interpretation of a choropleth map, proportional circles.


	Assessment suggestions
	The Now investigate questions should assess the extent to which students have understood the issues in this topic.
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