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	Nike – a transnational corporation


	Assessment objectives

· Candidates should understand the importance of TNCs in the world economy, especially in terms of a source of employment in LEDCs/NICs. 

· Candidates should be able to use Nike as a case study in examination answers.
	
	0460/2217 syllabus

3.1 Development
· Case study of a transnational corporation and its global links 


	Differentiated learning outcomes
· All students must know the name ‘Nike’, the nature of its business and the locations of a few of its manufacturing centres and markets (Grade E/D).

· Most students should know some reasons behind Nike’s location policy (Grade C/B).

· Some students could suggest how a TNC like Nike might behave in the future in terms of location, energy use, waste and water use (Grade A/A*).
	
	Resources

Student Book: pp. 150–2
Worksheets: None
Photographs: 
3.11 Nike factory in Vietnam
Further reading and weblinks: 

For more information on Nike Inc: 
http://en.wikipedia.org/wiki/Nike_Inc


	Key concepts
	· Nike is a case study of a large TNC with global connections.
· A company like Nike is prepared to move its locations to minimise its costs and maximise its profits. 


Starter suggestions

Use the Fantastic fact that ‘Nike’ was the Greek goddess of victory. Ask your students why the sports equipment company would choose such a name.
Ask your students to look at photo A on p.150 and photo 3.11 from the downloadable resources, both of Nike factories. What do they think about the two photos?

(a) What is being made?


(b) How many of your students own Nike trainers or other items?


(c) How do the working conditions seem to you and your students?
         Good/adequate/poor?
Main lesson activities

1
Ask the students, if they were setting up their own factory, what factors would they take into account? (Suggestions: raw materials, cost and location, labour force, skills and cost, market, etc.) Link this to the statement at the end of the first paragraph in the Student Book p. 150, ‘In 2017 Nike had 620 factories in 42 countries employing over one million workers.’ Read the rest of the case study text on pp. 150–2. 
2
Answer Now investigate question 1 in map B, showing the distribution of countries containing Nike factories. Consider the LEDC/NIC/MEDC balance of these countries. (In fact, all of these groups are involved, showing that Nike does not always just go for cheap labour, but also manufactures close to its markets.) 

Ask students, in small groups, to study table C. Is it possible to put the countries into groups? (Suggestion: East Asia, South/Central America, Indian Subcontinent, USA.)

3
As a class, use the bullet point list on p. 151, to expand the information on map B. Which countries have cheap labour? Which countries are likely to produce cheap raw materials, and why? Consider the balance between manufacturing and market: an LEDC might be chosen as a manufacturing base due to very cheap labour even though the people there are generally too poor to afford the products. On the other hand, it may be worth employing more expensive labour in an NIC or MEDC because that places the product within its market area (e.g. USA or China). 

Students could research the ideas of free trade groups and of government incentive schemes. Now investigate question 2 could act as a summary here for students’ notes/files.

4
If your students have already studied China’s demography and the one-child policy, recap on this quickly, i.e. China’s population grew quickly but is already ageing. The story of Nike’s location in China in the early days, but now moving into South East Asia for cheaper labour, illustrates the location behaviour of TNCs.

Put students into pairs. Ask one of each pair to read the ‘Nike in China’ text at the top of p. 151. The other student must not look at this. The first student then teachers the other about why Nike has moved some factory locations to Vietnam and Indonesia. They should understand that the cost of transporting goods back to China is less than the amount saved in labour costs.

5
Still in pairs, students should use diagram D, the symbols, and try to interpret the meanings of these. This could become a ‘pair-share’ exercise, where two pairs join together and discuss their ideas, then progress to a larger group. By then, all should have heard the ideas of several other students.
6
Individual exercise (which could be for homework): Now investigate question 3, which pulls together the last section on Nike’s problems and solutions. 

	
	Give extra support by pairing weaker and stronger students so that the more able supports the less able.
Give extra challenge by encouraging students to think like business people in terms of location and market.


Plenary suggestions

Ask students to write down what they consider to be the most important factor in Nike’s location policy and justify their decision.

	Skills notes
	Students have practice in map distribution description and reading a table.


	Assessment suggestions
	Use any or all of the Now investigate questions here. 
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