[image: image5.png]


[image: image6.png]13t century

15" century

16" and 17" century

18t century

1830




1


Is the Middle East a region?
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This investigation is designed to engage pupils in some difficult questions regarding the defining of regions and the naming of places. Pupils begin this enquiry by investigating the origins of the term ‘Middle East’, tracing it back to British colonial roots in the 1850s. The term is then brought up-to-date by considering the Bush administration’s definition of the ‘Greater Middle East’ in 2004, and its links to the Muslim world. Pupils are asked to consider why the people living in the Middle East don’t label it as such and how places are named different things by different people. The worksheet ‘Labelling places’ will help them to unpick some of these ideas in more detail. 

The pupils then move on to locate the Middle East. The atlas that they look at and their definition will influence which areas are included in the ‘Middle East’ region. This part of the enquiry highlights the power of cartographers as they attempt to draw accurate maps. However, cartography is so bound up with territory (which is frequently disputed and contested) that their job is particularly challenging. The next part of the enquiry turns its attention to how and why geographers define regions and how this fits with the history of geography. The definition of a region as ‘an area which has similar characteristics which make it unique’ is put forward and suggestions are made as to what these characteristics might include. Pupils are encouraged to complete a data sheet for the countries included in the Middle East, to see whether or not there are clear similarities between them. The learning activity ‘The history of geography’ puts regional geography into context. It was a main phase in geographical thinking in the 1930s and 1940s, when terms such as ‘Middle East’ were coming to prominence, but has declined in recent years. Pupils are encouraged to suggest whether grouping countries together as ‘regions’ is a relevant and useful idea in modern geography. Whilst this is a difficult task, pupils can draw upon information in the timeline, particularly the criticisms of regional geography by geographers in the quantitative revolution, to get them started. For the main assessment task, pupils are asked to create a composite map of two or more of the maps in the Student Book. 

Whilst it is worth showing pupils some examples of composite maps (http://www.edwardtufte.com/bboard/q-and-a-fetch-msg?msg_id=00018S is a good starting point), pupils should be given freedom to come up with their own key and ideas. They will find this difficult – and from a teacher perspective it can be quite painful – but if you allow them to try out or draft their ideas before creating their finished map, they may be more willing to experiment. We wanted the focus of this enquiry to question the very idea of the Middle East as a region without dwelling on one of the issues – oil – that it has become synonymous with. However, we also appreciate that this topic is central in the shaping of the area as a region, and so this topic is investigated in an extension to the initial enquiry. There are a number of additional sources of information for the pupils to read which will enable them to gain a more in-depth understanding of this issue. Pupils are encouraged to consolidate their thinking about the oil industry by creating a factfile that highlights the impact that oil has had on the region. Finally, they are asked to read the articles about Middle East oil and to reflect on whether this additional information strengthens or weakens the argument for calling the Middle East a region.
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Through this enquiry, pupils will be challenged and supported to:

· Develop contextual knowledge of the location of globally significant places, including their defining physical and human geographical characteristics, and how these provide a geographical context for understanding the actions of geographical processes.

· Understand the processes that give rise to key physical and human features of the world, how these are interdependent and how they bring about spatial variation and change over time.

· Interpret a range of sources of geographical information to reach substantiated conclusions and judgements consistent with the evidence and communicate these in a variety of ways, including through maps, numerical and quantitative skills, writing and presenting.
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Pupils should be taught to:

Locational knowledge

· Extend their locational knowledge and deepen their spatial awareness of the world’s countries using maps of the world to focus on the Middle East, focusing on its environmental regions, key physical and human characteristics and countries.

Geographical skills and fieldwork

· Build on their knowledge of globes, maps and atlases and apply and develop this knowledge routinely in the classroom.

· Draw conclusions from geographical data, using multiple sources of increasingly complex information.
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· The creation of a composite map to illustrate the similarities and differences between the countries which make up the Middle East. This then forms the basis of a discussion as to whether or not the Middle East can be defined as a region.
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We take places for granted. We use their names without really thinking about why they are so called and who has done the naming. This help sheet explores the origins and controversies of naming places.

Explorers and their names

There are many examples of places being named after the explorers who ‘discovered’ them. The Australian island of Tasmania was originally named ‘Anthony van Diemen’s land’ in 1642 by Abel Tasman, the Dutch explorer, who wanted to please his sponsor. For a while it was shortened to ‘van Diemen’s land’ before being renamed ‘Tasmania’ in 1856. 

Chomolungma

Have you heard of Chomolungma? No? What about Mount Everest? In 1865, the Royal Geographical Society asked Andrew Waugh (who was Surveyor General of India at the time and in charge of measuring the height of mountains in the area) what the newly measured highest mountain in the world should be called. He originally wanted to choose a local name but the borders of Tibet and Nepal were closed to foreigners at the time, and so there was no opportunity to ask the locals. He decided instead to name it after his predecessor, Sir George Everest. Today it is called Chomolungma, which means ‘Holy Mother’, by the Tibetans, and Sagarmatha by the Nepalese, as well as Mount Everest.

Myanmar or Burma?

The official name of the country nestled between Bangladesh and Thailand is Myanmar; this is the name that the UN and countries such as France and Japan recognise and use. However, in the UK and the United States the country is still referred to as Burma, even though it officially changed its name in 1989. This is because the name was changed by the military junta, a regime that the UK government didn’t agree with. Today, news organisations such as the BBC still call the country Burma, as they believe that this is the name which their viewers will recognise.

With all these examples there are controversies about who should do the labelling. Should it be the local people, the local government, the UN or people who have ‘discovered’ the place? Does it matter if places have different names depending on who is doing the naming?

On the blank map of the world can you locate the examples in the text above? Annotate your map to explain the origins or controversies of the names. Can you find out any other places that have disputed or different names? Locate and annotate these on your map.

Using the CIA World Factbook https://www.cia.gov/library/publications/the-world-factbook/ complete the data sheet below for the countries of the 
Middle East. Two columns have been left blank for you to choose your own categories to investigate.

	Country
	Population density
	Religion (majority)
	Population growth rate
	Life expectancy
	Literacy rate
	GDP per capita
	Military spending
	
	

	Turkey
	
	
	
	
	
	
	
	
	

	Bahrain
	
	
	
	
	
	
	
	
	

	Kuwait
	
	
	
	
	
	
	
	
	

	Oman
	
	
	
	
	
	
	
	
	

	Qatar
	
	
	
	
	
	
	
	
	

	Saudi Arabia
	
	
	
	
	
	
	
	
	

	U.A.E.
	
	
	
	
	
	
	
	
	

	Yemen
	
	
	
	
	
	
	
	
	

	Cyprus
	
	
	
	
	
	
	
	
	

	Egypt
	
	
	
	
	
	
	
	
	

	Iran
	
	
	
	
	
	
	
	
	

	Iraq
	
	
	
	
	
	
	
	
	

	Jordan
	
	
	
	
	
	
	
	
	

	Lebanon
	
	
	
	
	
	
	
	
	

	Israel
	
	
	
	
	
	
	
	
	

	Syria
	
	
	
	
	
	
	
	
	


The history of geography is an interesting one, which began long before the exploration of the globe in the 16th and 17th centuries. Indeed, Eratosthenes was the first to use the term ‘Geography’ in around 200 BC! Look at the timeline below, which traces the more modern phases of the subject.

The voyages of Marco Polo throughout the Mongol Empire.
European global exploration began. Portuguese explorers discovered Africa 
and India, and Spain discovered America in 1492.
Grand explorations led to more accurate mapping. Gerardus Mercator was the 
first person to use the word ‘atlas’ and was an important cartographer.
Geography had become a discipline that was taught in European universities (although not in the UK, where geography was taught as part of other subjects).
The Royal Geographical Society was founded in England.
Alexander von Humboldt published ‘Kosmos: a sketch of a physical description of the Universe’.
Halford John Mackinder was appointed to Oxford University. He highlighted the importance of collecting data to support theories.
The subject of geography went through four clear phases:

1
Environmental determinism – this theory suggests that people’s behaviour is due to the natural environment. For example, one theory was that ‘heat in tropical areas makes people lazy’. This went out of favour in the 1930s, as there was little evidence to support it and it was seen as a sweeping generalisation.

2
Regional geography – this phase highlighted the importance of studying place in geography. Regional geographers collected data to describe regions and also tried to split the world into regions that had similar characteristics. Whilst its influence declined in the 1950s, partly because it was criticised as being too descriptive, it is still taught in some major universities today.

3
Quantitative revolution – this phase began in the 1950s and took geography in a more scientific direction. Geographers during this period came up with theories and then applied statistical tests to them. 

4
Critical geography – this phase started in the 1970s and was a direct challenge to the scientific quantitative revolution that had gone before. Critical geography was much more qualitative and looked at the world from different perspectives, such as the Marxist and feminist perspectives.

Why do you think geographers are less interested in regions today than the geographers of the 1950s were?

1
Using an atlas, label the countries shown on the map above.

2
Have a look at the maps of the Middle East in the Student Book. Pick at least two of these (you can pick more but this will make your task more complicated) and create a composite map. This is a map which is a mixture of the two (or more) maps you have chosen. You can use different colours and icons to help you. Don’t forget that your map will need a title and a key.

3
Describe the pattern shown on your composite map.  

4
A region is defined as ‘An area of the earth’s surface with one or more similar characteristics that makes it unique.’ Using your composite map and the maps in the Student Book, do you think that the Middle East should be defined as a region? Explain your answer.
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