
Get Ready for IELTS Writing 

© HarperCollins Publishers Ltd 2014 1 

 

About Get Ready for IELTS Writing 

Collins Get Ready for IELTS series has been designed to help learners at a pre-intermediate level (equivalent to 

band 3 or 4) to acquire the skills they need to achieve a higher score. It is easy to use, whether by learners 

studying at home on their own or in a classroom with a teacher: 

¶ Instructions are easy to follow 

¶ Exam information and study tips are presented in an easy-to-read format 

¶ 9ȄŜǊŎƛǎŜǎ ŀǊŜ ŎŀǊŜŦǳƭƭȅ ŀǊǊŀƴƎŜŘ ŦǊƻƳ ǎƛƳǇƭŜǊ ǘƻ ƳƻǊŜ ŘƛŦŬŎǳƭǘ 

¶ Review units allow for systematic revision 

¶ Answer key is clear and comprehensive 

With these fundamentals in place, classroom teachers can focus on ensuring that learners approach the 

writing process in the most effective way and understand how their writing will be assessed. This resource will 

explain how best to use the material and how it can be adapted to make the most of the classroom learning 

context. It shows you how you can maintain interest and motivation, deal with common errors, and facilitate 

pair and group work so that more interactive practice can take place. 

Each chapter in Get Ready for IELTS Writing has a similar three-part structure, which can form the basis of 

regular classroom routines. It will provide 3ς4 hours of content, 2 of which we recommend doing in class and 

1ς2 of which will make ideal homework tasks. 

Part 1:  Language development 

We recommend that selected exercises be done at home before the lesson. 

¶ This preparation will get learners thinking about the topic and will introduce them to relevant vocabulary 

and grammar structures without eating up classroom time. 

¶ Aǎ ǊŜǇŜŀǘŜŘ ŜȄǇƻǎǳǊŜ ǘƻ ƴŜǿ ǾƻŎŀōǳƭŀǊȅ ŀƴŘ ǎǘǊǳŎǘǳǊŜǎ ƛǎ ǊŜǉǳƛǊŜŘ ŦƻǊ ƳŀǎǘŜǊȅΣ ǘƘŜ ŬǊǎǘ млς15 minutes 

ƻŦ ǘƘŜ ƭŜǎǎƻƴ Ŏŀƴ ōŜ ǎǇŜƴǘ ŘƻƛƴƎ ŀ ΨǎǇƻǘ ŎƘŜŎƪΩ ƻŦ ŀ ǎŜƭŜŎǘƛƻƴ ƻŦ ǘƘŜ ƳŀǘŜǊƛŀƭ ŎƻǾŜǊŜŘ ŀǘ ƘƻƳŜΦ ¢ƘŜ 

remaining language development exercises can be done with the teacher in class. 

Part 2: Skills development 

Part 2 of each unit focusses on either task 1 or task 2. 

¶ Each chapter provides an explanation of the type of answer required along with exercises of increasing 

ŘƛŦŬŎǳƭǘȅΦ ¢ƘŜ ŜȄŜǊŎƛǎŜǎ ōǊŜŀƪ Řƻǿƴ ǘƘŜ ǿǊƛǘing process into component skills so that learners can acquire 

the necessary underlying competencies. 

¶ The lesson plans provided for each unit concentrate on this section and offer roughly two hours of 

material, including suggestions for optional extension activities. 

¶ Most exercises can be done individually and checked in pairs or small groups. This trains learners to 

ǊŜƅŜŎǘ ƻƴ ŀƴŘ ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅ ƘŀǾŜ ŀǇǇǊƻŀŎƘŜŘ ǘƘŜ ǘŀǎƪΦ 

Part 3:  Exam practice 

This can be given as homework. 

¶ This section provides realistic exam practice and allows leaners to integrate the skills they have learned. 

¶ A checklist summarises the key learning points in the unit and gives learners a framework for assessing 

their development. 

¶ Feedback should be given and students should be required to redraft their texts incorporating the 

necessary improvements. 
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Sample lesson plan for Get Ready for IELTS Writing Unit 1 

 Student preparation for this class: Have students complete all 

of Part 1: Language development before the class. (40ς50 mins) 

 Teacher preparation: For Language development spot check 1, 

prepare cards with hobbies listed in Language development 

ŜȄŜǊŎƛǎŜ н όƻƴŜ ǿƻǊŘ ǇŜǊ ŎŀǊŘύΦ tǊŜǇŀǊŜ ǎǳŦŬŎƛŜƴǘ ŦƻǊ ƻƴŜ ǎŜǘ ƻŦ 

cards per group of three students. (20ς30 mins) 

Part 1: Language development (up to 20 mins) 

Focus: Exercises 1 & 2 introduce common words and 

collocations for hobbies and interests; Exercise 3 introduces 

ǘƘŜ ǇǊŜǎŜƴǘ ǎƛƳǇƭŜ ǘŜƴǎŜΤ 9ȄŜǊŎƛǎŜ п ƛƴǘǊƻŘǳŎŜǎ ǉǳŀƴǘƛŬŜǊǎΦ 

Spot check 1: 

To reinforce verb-noun collocations for hobbies and 

interests, on the board display the questions: 

¶ Do you play football? 

¶ How often do you play football? 

¶ Do you like playing football? 

Nominate individuals in the class to ask and answer the 

questions. Check for correct use of the auxiliary verb in 

responses Yes, I do and bƻΣ L ŘƻƴΩǘ, and for the use of 

expressions never, every day, once a week etc. Then divide 

the class into groups of three and do the following activity. 

1. Ask or designate one person in each group to act as 

facilitator using the Exercise 2 answer key on page 90. 

2. Place face down in front of each remaining pair of 

students one set of cards with hobbies from Language 

development exercises 2. 

3. Players take it in turn to select the top card and ask 

each other one of the three questions above using the 

term on the card. 

4. The facilitator allocates one point for each correct 

question and each correct response. 

  

Spot check 2: 

¢ƻ ǇǊƻǾƛŘŜ ŦǳǊǘƘŜǊ ǇǊŀŎǘƛŎŜ ƛƴ ǳǎƛƴƎ ǉǳŀƴǘƛŬŜǊǎΣ ŜȄǇƭŀƛƴ ǘƘŀǘ 

you are going to conduct a quick class survey. 

1. Write 5ς6 sentences on the board using the phrase 

ǇŜƻǇƭŜ ƛƴ ǘƘŜ Ŏƭŀǎǎ ƭƛƪŜ Ҍ ΧƛƴƎ and the hobbies listed in 

Exercise 2 leave a blank space at the start of each 

ǎŜƴǘŜƴŎŜ ŦƻǊ ŀ ǉǳŀƴǘƛŬŜǊΣ ŜΦƎΦ ψψψψψ people in the class 

like playing football. 

2. !ǎƪ ƭŜŀǊƴŜǊǎ ǘƻ ǇǊŜŘƛŎǘ ǘƘŜ ŎƭŀǎǎΩǎ ǊŜǎǇƻƴǎŜǎ ōȅ 

ŎƻƳǇƭŜǘƛƴƎ ŜŀŎƘ ǎŜƴǘŜƴŎŜ ǿƛǘƘ ŀ ǉǳŀƴǘƛŬŜǊ ŦǊƻƳ 

Exercise 4, e.g. Not many people in the class play 

football. 

3. To check their predictions, frame each statement as a 

question and ask for a show of hands in response, e.g. 

Who likes playing football? See who has made the most 

accurate predictions. 

Part 2: Skills development (30 mins for 

Exercises 1ς3; 60 mins for Exercises 4ς8) 

Focus: These exercises train learners to read and correctly 

interpret tables. Exercises 3 & 4 show how to write a Task 1 

introduction based on a table. 

Exercise 1 
Spend 2ς3 minutes discussing the Exam information at the top 

of page 10. Ask questions such as: 

¶ Do you have experience of this type of task? 

¶ How long does it normally take you to write 150 words in 

English? 

¶ Can you recognise the difference between formal, semi-

formal and informal writing? 

Then ask learners to do the exercise following the instructions 

in the book and compare their answers in pairs. Follow up by 

asking learners to compare sentences 2 and 4 and identify 

which is less formal and why. (Answer: 2, because it contains a 

lot of and the contraction ŘƻƴΩǘ). Invite them to rephrase the 

sentence to make it more formal. (Answer: Many students 

dislike hockey). 

Typical mistakes: Some learners may believe that few is the 

same as a few. Explain that few = not many and that a few = 

some (i.eΦ ƛǘ ƛǎ ƳƻǊŜ ŀŦŬǊƳŀǘƛǾŜύΦ 
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Exercise 2 
Learners do the exercise individually and check their answers in 

pairs. Explain that for Task 1 they will always have to give 

reasons for any general statements they make about the table 

or diagram. 

Exercise 3 
Draw leŀǊƴŜǊǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ 9ȄŀƳ ǘƛǇ ōƻȄ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǇŀƎŜ 

11, then have them do the exercise. 

Typical mistakes: Learners often confuse quantity with 

percentage. Sentences describing the elements of a table are 

also challenging to write because of the number of 

prepositional phrases required. Follow up by rewriting 

sentence (c) on the board in random word order and ask 

learners to work in pairs to reconstruct the sentence. 

Exercise 4 
5Ǌŀǿ ƭŜŀǊƴŜǊǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ 9ȄŀƳ ǘƛǇ ōƻȄ ŀǘ ǘƘŜ ōƻǘǘƻƳ ƻŦ 

page 11, then have them do the exercise in small groups. 

Exercise 5 
Learners do the exercise individually and check their answers in 

pairs. To follow up, ask learners to identify all of the uses of -ing 

in the passage (present participle after spend time; gerund after 

the verb like and the subject in the sentence .ǊƻǿǎƛƴƎ ƴŜǿǎΧƛǎ 

ǇƻǇǳƭŀǊΧ) 

 

EXTENSION ACTIVITY 

Conduct a class survey of Internet use and create a table to 

serve as a writing prompt. 

1. Ask learners to identify how much time they spend (in 

hours or minutes) each day on average on each of the 

Internet activities listed in Exercise 3. 

2. Divide learners into groups of 5ς6 and designate each 

group with a letter of the alphabet. Ask the members 

of each group to share their answers among 

themselves and derive a total for each activity for the 

group. 

3. Sketch a table on the board like the table in Exercise 3 

but replacing age groups with Group A, B, C and so on. 

Compile the information in the table by asking a 

spokesperson for each group to report their totals for 

each activity. 

4. DƛǾŜ ƭŜŀǊƴŜǊǎ нл ƳƛƴǳǘŜǎ ǘƻ ǿǊƛǘŜ ǳǇ ǘƘŜ ŬƴŘƛƴƎǎ 

following the model in the book (Practice exercises 4 & 

5). (50 mins) 

Part 3: Exam practice (Homework ς 40 
mins) 

This can be done in class or assigned for homework.  If this is 

ȅƻǳǊ ǎǘǳŘŜƴǘǎΩ ŬǊǎǘ ŀǘǘŜmpt at Task 1, suggest they spend up to 

40 minutes on the exercise. This is to allow learners to develop 

the skills they need to produce good quality work. As learners 

ōŜŎƻƳŜ ƳƻǊŜ ǇǊƻŬŎƛŜƴǘΣ ǘƘŜ ŀƳƻǳƴǘ ƻŦ ǘƛƳŜ ǘƘŜȅ ǎǇŜƴŘ ƻƴ 

practice exam tasks can be gradually reduced until they can 

ŎƻƳǇƭŜǘŜ ǘƘŜ ǿƻǊƪ ǿƛǘƘƛƴ ǘƘŜ ƻŦŬŎƛŀƭ ŜȄŀƳ-allotted time as 

printed on the paper. 
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Sample lesson plan for Get Ready for IELTS Writing Unit 2 

 Student preparation for this class: Have students complete all 

of Part 1: Language development exercises before the class. (40 

mins) 

 Teacher preparation: none 

Part 1: Language development (10ς15 mins) 

Focus: Exercises 1 & 2 introduce some common words and 

collocations associated with education; Exercise 3 introduces 

the past simple tense; Exercise 4 introduces comparative 

forms. 

Spot check 1: 

/ƘŜŎƪ ƭŜŀǊƴŜǊǎΩ ǊŜŎŀƭƭ ƻŦ ǾŜǊō-noun collocations related to 

education. Ask them to close their books. Write on the board 

the six nouns listed in Language development exercise 2. 

Using the answer key read out the verbs that collocate with 

each item ς learners have to listen and guess the associated 

noun. 

Spot check 2: 

To provide further practice in using comparative forms, 

invite student to compare males and females in the class 

using the forms listed on page 16. Give an example sentence 

and prompts based on what you can see, e.g. for the prompt 

carry a rucksack, learners might say More females than 

males carry a rucksack. Other prompts might include: have 

short hair, wear glasses, use an electronic dictionary, are 

wearing bright colours today. 

Typical mistakes: Learners may not recognise that much and 

less should be used with uncountable nouns and produce 

sentences like: Less females than males wear glasses. 

Part 2: Skills development (30ς35 mins for 

Exercises 1 & 2; 45 mins for Exercises 4ς8) 

Focus: These exercises train learners to read and write about 

bar charts. 

Exercise 1 
Spend 2ς3 minutes going over the Exam information at the top 

of page 17. Have learners work in pairs to complete the exercise 

and then draw their attention to the Exam tip box at the 

bottom of the page. 

To consolidate their understanding of bar charts, ask them to 

look at the table at the bottom of page 10 and explain how the 

information would be conveyed in a bar chart. Ask the following 

questions: 

1. What would the left-hand vertical axis show? (Answer: 

number of hours) 

2. What would the bottom or horizontal axis show? (Answer: 

activities) 

3. How would the bars be shaded? (Answer: each bar would 

have two shades, one representing teenagers 13ς15 and 

the other teenagers 16ς18.) 

Exercise 2 
Before looking at the bar chart on page 18, write the subjects 

on the board. For each subject, ask students to say whether 

they think boys or girls are likely to have the higher number of 

exam passes. Learners then compare their predictions with the 

ƛƴŦƻǊƳŀǘƛƻƴ ƛƴ ǘƘŜ ōŀǊ ŎƘŀǊǘΦ IŀǾŜ ǘƘŜƳ Řƻ ǘƘŜ ƎŀǇ Ŭƭƭ ŜȄŜǊŎƛǎŜ 

individually and check their answers in pairs. 

Demonstrate how they can exploit language in a model answer 

for another task. 

²ǊƛǘŜ ǘƘŜ ŬǊǎǘ ǇŀǊŀƎǊŀǇƘ ƻƴ ǘƘŜ ōƻŀǊŘ ŀƴŘ ŜǊŀǎŜ ǘƘŜ ŎƻƴǘŜƴǘ 

words until only the following remains: 

¢ƘŜ ōŀǊ ŎƘŀǊǘ ǎƘƻǿǎ ǘƘŜ ƴǳƳōŜǊǎ ƻŦ Χ ƛƴ Χ ƛƴ Χ Φ ¢ƘŜ 

chart ƎǊƻǳǇǎ ǘƘŜ Χ ŀŎŎƻǊŘƛƴƎ ǘƻ Χ ŀƴŘ ŘƛǾƛŘŜǎ ǘƘŜǎŜ Χ 

ƛƴǘƻ Χ ŀƴŘ Χ Φ ¢ƘŜǊŜ ŀǊŜ ŎƭŜŀǊ ŘƛŦŦŜǊŜƴŎŜǎ ōŜǘǿŜŜƴ ǘƘŜ Χ Φ 

Ask students to complete the sentences using information from 

the bar chart on the previous page. (Answer: The bar chart 

shows the numbers of students in local primary schools in 2008. 

The chart groups the students according to school and divides 

these groups into boys and girls. There are clear differences 

between the schools.) 

Exercise 3 
5Ǌŀǿ ƭŜŀǊƴŜǊǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ 9ȄŀƳ ǘƛǇ ōƻȄ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǇŀƎŜ 

11. Have them do the exercise individually, then compare their 

paragraphs in pairs. Circulate among the pairs and note 

examples of good work as well as the types of mistakes being 

made. Share good work with the class by writing example 

sentences on the board. Give additional instruction to address 

persistent errors. 
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Typical mistakes: Make sure that students use the past 

tense. Point out that even if the information in the prompt 

refers to a time period in the past, Task 1 responses typically 

begin with the present tense. This is because the subject of 

ŜŀŎƘ ǎŜƴǘŜƴŎŜ ƛǎ ǳǎǳŀƭƭȅ ǘƘŜ ŬƎǳǊŜ ƛǘǎŜƭŦ όŜΦƎΦ The bar chart 

ǎƘƻǿǎΧ) or parts of it (e.gΦ ǘƘŜ ƘƻǊƛȊƻƴǘŀƭ ŀȄƛǎ ǊŜǇǊŜǎŜƴǘǎΧ). 

However, for the main body, you normally switch  to the 

simple past tense if the information in the prompt refers to 

past time. 

Also look out for errors with prepositions as this type of 

response requires a good command of a range of phrases 

(e.g. ƴǳƳōŜǊ ƻŦΧǿƛǘƘΧΣ ǊŀƴƎŜ ŦǊƻƳΧǘƻ, ŀ ŘƛŦŦŜǊŜƴŎŜ ƻŦΧ, did 

ōŜǎǘ ƛƴΧ). 

Part 3: Exam practice (Homework ς 35 mins) 

This can be done in class or assigned for homework. If this is 

ȅƻǳǊ ǎǘǳŘŜƴǘǎΩ ŬǊǎǘ ƻǊ ǎŜŎƻƴŘ ŀǘǘŜƳǇǘ ŀǘ ¢ŀǎƪ мΣ ǎǳƎƎŜǎǘ ǘƘŜȅ 

spend up to 35 minutes on the exercise. This is to allow learners 

to develop the skills they need to produce good quality work. As 

ƭŜŀǊƴŜǊǎ ōŜŎƻƳŜ ƳƻǊŜ ǇǊƻŬŎƛŜƴǘΣ ǘƘŜ ŀƳƻǳƴǘ ƻŦ ǘƛƳŜ ǘƘŜȅ 

spend on practice exam tasks can be gradually reduced until 

ǘƘŜȅ Ŏŀƴ ŎƻƳǇƭŜǘŜ ǘƘŜ ǿƻǊƪ ǿƛǘƘƛƴ ǘƘŜ ƻŦŬŎƛŀƭ ŜȄŀƳ- allotted 

time as printed on the paper. 
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Sample lesson plan for Get Ready for IELTS Writing Unit 3 

 Student preparation for this class: Have students complete all 

of Part 1: Language development before the class. (40ς50 mins) 

 Teacher preparation: Photocopy Language development spot 

ŎƘŜŎƪ м ƘŀƴŘ ƻǳǘ όǎǳŦŬŎƛŜƴǘ ŦƻǊ ƻƴŜ ǇŜǊ ǎǘǳŘŜƴǘύΦ tƘƻǘƻŎƻǇȅ 

[ŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘ ǎǇƻǘ ŎƘŜŎƪ н ƘŀƴŘ ƻǳǘ όǎǳŦŬŎƛŜƴǘ ŦƻǊ ƻƴŜ 

per pair of students), cut up each sentence into individual words 

and bundle sets together. For the Extension activity, prepare 

bundles of 10ςмн ōƭŀƴƪ ǎƭƛǇǎ ƻŦ ǇŀǇŜǊ όǎǳŦŬŎƛŜƴǘ ŦƻǊ ƻƴŜ ǎŜǘ ŦƻǊ 

each group of four students). (35ς40 mins) 

Part 1: Language development (up to 20 mins) 

Focus: Exercises 1 & 2 introduce common nouns associated 

with culture and a range of negative and positive adjectives. 

Exercise 3 & 4 introduce SVO word order and common 

conjunctions. 

Spot check 1: 

¢ƻ ŎƘŜŎƪ ƭŜŀǊƴŜǊǎΩ ǊŜŎŀƭƭ ƻŦ ŀŘƧŜŎǘƛǾŜǎΣ ŘƛǾƛŘŜ ƭŜŀǊƴŜǊǎ ƛƴǘƻ 

groups of 3ς4. Distribute Language development spot check 

1 hand out and invite learners to respond to what they see 

using the adjectives listed in Language development  

exercise 2. 

Spot check 2: 

¢ƻ ǊŜƛƴŦƻǊŎŜ ƭŜŀǊƴŜǊǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ {±h ǿƻǊŘ ƻǊŘŜǊ ŀƴŘ 

use of conjunctions, pair them up and distribute the word 

cards for sentences 3 and 4 from Language development 

exercise 4. Challenge them to unscramble the sentences in 

two minutes. 

Part 2: Skills development (40 mins for 

Exercises 1ς4; 30 mins for Exercise 5) 

Focus: Exercises 1ς4 focus on understanding Task 2 essay 

questions. Exercise 5 focusses on generating ideas for a Task 

2 essay. 

Exercise 1 
Spend 3ς4 minutes discussing the Exam information at the top 

of page 23. Ask questions such as: 

¶ Have you written essays of this type before, either in 

English or in your own language?  

¶ How long does it normally take you to write 250 words in 

English? 

¶ How do you learn about the kind of social topics covered in 

Task 2 exam questions? 

Then ask learners to do the exercise following the instructions 

in the book and compare their answers in small groups. 

Typical mistakes: Learners who choose (a) or (b) for 

question 1, or choose an incorrect paraphrase for the 

question, may focus too much on the subordinate clause 

(ōŜŎŀǳǎŜ ǘƘŜȅ ŀǊŜΧ). Point out that in most cases the 

important information in a statement is contained in the 

main clause (!ƭƭ ƳǳǎŜǳƳǎ ŀƴŘ ŀǊǘ ƎŀƭƭŜǊƛŜǎ ǎƘƻǳƭŘ ōŜ ŦǊŜŜΧ). 

Exercise 2 
Learners do the exercise individually and check their answers in 

pairs or small groups. 

Typical mistakes: If learners choose (b), point out that IELTS 

Task 2 questions are rarely so broad. For those who choose 

(c), point out that essay questions are unlikely to be so 

ŎŀǘŜƎƻǊƛŎŀƭ ƻǊ ΨōƭŀŎƪ ŀƴŘ ǿƘƛǘŜΩΦ 

Exercise 3 
Learners work in pairs to complete the exercise. Conduct a 

ǎǘǊŀǿ Ǉƻƭƭ ƻŦ ǎǘǳŘŜƴǘǎΩ ƻǇƛƴƛƻƴǎ re statements 1ς4: as you read 

out each statement ask for a show of hands if they agree. To 

follow up, pairs generate 2ς3 ideas of their own in response to 

the essay question. Invite each pair to read out one of their 

ideas and ask the class to decide whether it agrees or disagrees 

with the statement in the essay question. 

Exercise 4 
5Ǌŀǿ ƭŜŀǊƴŜǊǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ 9ȄŀƳ ǘƛǇ ōƻȄ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ 

page. Have them do the exercise individually and check their 

answers in pairs. 

Exercise 5 
Learners do the exercise individually and compare their answers 

in pairs. Have them brain storm ideas in small groups. Invite a 

spokesperson from each group to share one or two of their 

ideas with the class. As they do so, write them up on the board 

in note form. Then draw learƴŜǊǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ 9ȄŀƳ ǘƛǇ ōƻȄ 

at the bottom of the page. Point out that to save time when 

planning their essay they can write down their ideas in note 

form. 
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EXTENSION ACTIVITY 

Learners continue working in small groups. Distribute 10ς12 

slips of blank paper to each group and ask them to write 

down one of the ideas generated in Exercise 5 on each slip 

of paper. Ask them to put the ideas in the order in which 

they might logically occur in an essay. Circulate among the 

groups and ask them to explain their choices. (25 mins) 

Part 3: Exam practice (Homework ς 60 mins) 

¢Ƙƛǎ Ŏŀƴ ōŜ ŀǎǎƛƎƴŜŘ ŦƻǊ ƘƻƳŜǿƻǊƪΦ LŦ ǘƘƛǎ ƛǎ ȅƻǳǊ ǎǘǳŘŜƴǘǎΩ ŬǊǎǘ 

attempt at Task 2, suggest they spend up to 60 minutes on the 

exercise. This is to allow learners to develop the skills they need 

to produce good quality work. As learners become more 

ǇǊƻŬŎƛŜƴǘΣ ǘƘŜ ŀƳƻǳƴǘ ƻŦ ǘƛƳŜ ǘƘŜȅ ǎǇŜƴŘ ƻƴ ǇǊŀŎǘƛŎŜ ŜȄŀƳ 

tasks can be gradually reduced until they can complete the 

ǿƻǊƪ ǿƛǘƘƛƴ ǘƘŜ ƻŦŬŎƛŀƭ ŜȄŀƳ-allotted time as printed on the 

paper. 
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PHOTOCOPIABLES 

Language development spot check 1 
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PHOTOCOPIABLES 

Language development spot check 2 

Language development Exercise 4 Sentence 3 

Young people should 

watch less television 

because most programmes 

are not educational. 

Language development Exercise 3 Sentence 4 

The science museum 

is free so I 

think it  is 

good for families. 
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Sample lesson plan for Get Ready for IELTS Writing Review 1 

 Student preparation for this class: Have students complete 

Review 1. (20 mins) 

 Teacher preparation: Photocopy Language development spot 

check 1 hand out (one hand out per group); photocopy Language 

development spot check 2 paragraphs and cut up as indicated 

(one set for each pair of students) (15 mins)  

Focus: Exercises 1 & 2 revise language from Units 1ς3; 

Exercise 2 revises essay structure; Exercise 3 revises how to 

summarize a bar chart; Exercises 4 revises one aspect of 

opinion essays. 

Spot check 1 (20 mins): 

To check ƭŜŀǊƴŜǊǎΩ ǊŜŎŀƭƭ ƻŦ ƭŀƴƎǳŀƎŜ ŦǊƻƳ ¦ƴƛǘǎ мς3, play a 

team game. 

1. Explain that some of the sentences in the quiz are 

correct and others are not (the incorrect ones have the 

correct information in brackets). Point out that the 

mistakes might be in vocabulary, grammar or in factual 

information relevant to the stuŘŜƴǘǎΩ ǎǘǳŘƛŜǎΦ 

2. Divide the class into groups of at least six students with 

two teams in each group. 

3. Distribute Spot check 1 strips, one per student. 

4. Decide who starts. One team member reads out their 

first sentence, the other team has to decide if it is 

correct or not. If they are right that it is incorrect, they 

then identify what is wrong and say the correct version. 

Teams get one mark for answering correct/ incorrect and 

one mark for saying the correct version (if applicable).  

5. A member of the other team then reads his/her 

sentence and the game proceeds until there are no 

more sentences. 

Note: if you wish to extend the quiz, just add more similar 

sentences. 

Spot check 2 (20 mins): 

To check ƭŜŀǊƴŜǊǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ Ƙƻǿ ǘƻ ǎǘǊǳŎǘǳǊŜ ŀ 

paragraph, have them order paragraphs from the model 

answer to Units 2 & 3 Exam practice (see Photocopiables). 

Both of these include internal reference that ensures one 

order only. This should provide a good opportunity for 

discussion. However this should not pre-empt more detailed 

work on link words and reference pronouns in Units 7 and 8 

respectively.  

Unit 2 (paragraph 2 only) (see page92 in the book for correct 

order) 

Sentence 1 begins with both male and female students. 

Sentence 2 has a general point about female students. 

Sentence 3 gives a more specific answer ς the most popular 

subject. There are two reasons that the reference to women 

comes next. It continues the reference to females from the 

previous sentence; However, introduces the next stage of the 

paragraph, referring to mathematics and law. The final 

however refers back to the previous two sentences, one 

about women and the other about men. 

Unit 3 (first two paragraphs) (see page 94 in the book for 

correct order) 

This has a similar internal logic but there are two possible 

orders. The second, not quite as good as the first, has the 

first two sentences of paragraph 2 at the end of paragraph 2. 

It is less appropriate than the original which starts paragraph 

2 by talking about positive things connected with sport and 

cultural activities before discussing any of the issues. 
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PHOTOCOPIABLES 

Review 1: Language development spot check 1 

1. My father play (plays) golf every weekend. 

    The vertical axis of a bar chart usually shows quantity.  

2. There are lots of different nationalities in my class. 

    I play football with a group of friend (friends) once a week. 

3. I bought a new television last week. 

    Playing the guitar is a relaxing sport (activity). 

4. Not many of (Not many) girls like playing football. 

   The school spent $5,000 on new facilities. 

5. Some of my friends have weekly karate lessons. 

    There are more people in Germany than in France. 

6. Football is (the) most popular game in the UK. 

    tŜƻǇƭŜ ŘƻƴΩǘ ǎǇŜƴŘ Ƴŀƴȅ όmuch) time doing sport. 

7. A qualification is (not) the same as an exam. 

    Mustapha finish (ed) school and pass (ed) all his exams. 

8. I watched last week a film at the local cinema (last week). 

    I go usually (usually go) to a concert every month. 

9. I like taking photographs but (and/so) I bought a camera.  

    The horizontal axis of a bar chart usually has different categories. 

млΦ L ŘƻƴΩǘ ƭƛƪŜ ƳǳǎŜǳƳǎ ŀǎ ƳǳŎƘ ǘƘŀƴ όas) art galleries. 

      I like visit (visiting) different countries. 
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Review 1: Language development spot check 2 

Unit 2 text (paragraph 2) 

 

Science and maths were the most popular subjects for male students in 2005, but non-science subjects were 

most popular with female students.  

The most popular subjects for female students were less technical subjects such as social sciences, languages, 

literature and humanities.  

Social sciences was by far the most popular subject for women.  

However, very few female students chose to study mathematics and law: four thousand and six thousand 

respectively.  

Almost no men ς two thousand ς chose to study languages and very few men chose to study the arts.  

However, just as many men as women chose to study humanities. 

Unit 3 text (paragraphs 1 & 2) 

 

Some people think that young people should spend their free time on cultural activities like music, film and 

theatre.  

Other people believe that sport is better for young people.  

In my opinion, both culture and sports are important parts of life so young people should do a mixture of 

both. 

Sport gives young people the chance to exercise, which is important for health reasons.  

Sport also teaches about rules and teamwork.  

Cultural activities are good for the health of the mind and spirit and allow young people to be creative and 

experience different worlds.  

However, going to the theatre or learning a musical instrument can be expensive.  

Sports activities can be less expensive but can be dangerous and lead to injury. 
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Sample lesson plan for Get Ready for IELTS Writing Unit 4 

 Student preparation for this class: Have students complete all of 

Part 1: Language development before the class. (30ς40 mins)  

 Teacher preparation: Photocopy Language development spot 

check 2 hand out and a set of cards. Prepare sufficient for one 

set of each per group of 3ς4 students. (15 mins) 

Part 1: Language Development (up to 25 mins) 

Focus: Exercise 1 introduces spelling of words for family 

relationships; Exercises 2 & 3 introduce a range of modals; 

Exercise 4 introduces use of modals to indicate strength of an 

opinion. 

Spot check 1: 

¢ƻ ŎƘŜŎƪ ǘƘŜ ƭŜŀǊƴŜǊǎΩ ŀōƛƭƛǘȅ ǘƻ ǊŜŎŀƭƭ ŀƴŘ ǎpell words for 

family relationships, write the eight words from Language 

development exercises 1 on the board with gaps as follows: 

mo t _ _ _, d_ _ _ _ ter, _ _ _ ndm _ _ _ er, f _ t h _ _ - in-l_ _, 

gr _ _ ds _ n, _ ath_ _, _ _ n, p _ r __ t _ 

1. Give definitions of the words in random order, e.g. the 

mother of your parents, the wife of your father (use 

ƳƛƳŜ ƛŦ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ ƪƴƻǿ ǘƘŜ ǿƻǊŘύΦ IŀǾŜ ǘƘŜ Ŏƭŀǎǎ 

respond by finding the appropriate word and giving the 

missing letters, e.g. g-r-a-o-t-h (for grandmother) and h-

e-r (for mother).  

2. Ask students to use the words on the board to make 

four more words for family relationships: 

father/parents-in-law, grandfather/daughter.  

3. Divide the class into groups of 3 or 4. Have them tell 

each other names of family members using the language 

in Exercise 1, e.g. aȅ ƎǊŀƴŘƳƻǘƘŜǊΩǎ ƴŀƳŜ ƛǎ [ŀǊŀ. 

Typical mistakes: Learners may want to pronounce the 

ΨǎƛƭŜƴǘΩ ƭŜǘǘŜǊǎ ƛƴ ǿƻǊŘǎ ƭƛƪŜ grandmother /'grænm│ð₳/ 

όŜƭƛǎƛƻƴύΣ ƻǊ ƴƻǘ ǇǊƻƴƻǳƴŎŜ ƭŜǘǘŜǊǎ ǎǳŎƘ ŀǎ ǘƘŜ ƭƛƴƪƛƴƎ ΨǊΩ ƛƴ 

mother-in-law / 'm│ð₳rinl₮/. Also make sure they use the 

same stress pattern for each of the family words, i.e. stress 

on the first syllable.  

Spot check 2: 

To check ǘƘŜ ƭŜŀǊƴŜǊǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǳǎŜ ƻŦ ƳƻŘŀƭ 

verbs to express possibility, necessity and opinion, divide the 

learners into groups of 3ς4. Distribute the Language 

development spot check 2 hand out and modal cards, one 

per group. Groups match the modals to each sentence so 

that all six can be used ς only one option will allow all the 

cards to be used. (Answers: should, might, need to, ƳǳǎǘƴΩǘ, 

need to, will.)  

Encourage groups to discuss different options and clarify any 

issues during feedback. For example, they might say: Ψaȅ 

ŦǊƛŜƴŘΩǎ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴ will Ǝƻ ǘƻ ǳƴƛǾŜǊǎƛǘȅΦΩ rather than 

ΨƳƛƎƘǘΩ, but this use here is debatable. There is also a fine 

difference between the use of should and need to: should is a 

general obligation while need to implies that it is in order to 

have a good outcome. 

Part 2: Skills development (30 mins for 

Exercises 1ς3; 30 mins for Exercises 4 & 5) 

Focus: These exercises continue the focus on writing a Task 2 

essay. Exercises 1ς3 provide information and practice with 

the structure of individual paragraphs. Exercises 4 & 5 

provide information and practice in structuring multiple 

paragraphs within an essay.  

Exercise 1 
Ask learners to look at the example of a good paragraph. They 

read the text, ignoring the underlined phrases and answer the 

question: ²Ƙŀǘ ƳƛƎƘǘ ƘŀǇǇŜƴ ǘƻ ŎƘƛƭŘǊŜƴ ǿƘƻ ŘƻƴΩǘ ƘŀǾŜ ƭƻǾŜ 

and support from their parents? Have them give an example 

from the text. Then have learners identify the three underlined 

parts of the text and the function of each one. They then work in 

pairs and answer the True/False statements. 

Exercise 2 
Ask learners to work individually and decide which paragraph 

follows the rules in Exercise 1. Tell them to put a tick against 

anything that follows the rules and a cross against anything that 

breaks the rules. Then have them check their answers in pairs. 

Highlight the phrase at the beginning of paragraph 3 Rules are 

important (for children) and prompt students to produce 

different ways of saying it and write on the board: 

¶ Children need (to be taught) rules. 

¶ Parents should teach their children rules. 

¶ It is important for children to have rules. 
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Exercise 3 
Go over the Exam information at the top of page 31. Give 

students a few minutes to discuss whether this advice follows on 

from what they have just learned in Exercises 1 & 2. Introduce 

Exercise 3 by pointing out that each sentence can start with an 

opinion and point out the different ways you wrote on the 

board after Exercise 2. Learners do the exercises individually and 

check their answers in pairs.  

Exercise 4 
Spend 3ς4 minutes discussing the Exam information at the 

bottom of page 31. Ask students why it is important to follow a 

standard structure. Point out that to succeed in IELTS they must 

do what the examiners want. Learners read the essay title and 

use what they learned in Unit 3 about understanding and 

answering the question. 

Draw attention to the Exam tip at the bottom of page 32. Point 

out that this will help them identify the introduction. Learners 

do the exercises individually and check their answers in pairs. 

Before they begin, tell them to think clearly about the reasons 

for their choice and be ready to explain them. 

Typical mistakes: Students often fail to follow advice on 

writing essays. For example, with the essay structure they 

may have ŀ ǾŜǊȅ ǎƘƻǊǘ ƻǊ ǿŜŀƪ ŎƻƴŎƭǳǎƛƻƴ ōŜŎŀǳǎŜ ǘƘŜȅ ŘƻƴΩǘ 

see it as important (or they may simply repeat what they put 

in the introduction). This might be because writing follows a 

different style in their own culture, because their teacher has 

told them something different, or simply because they want 

to make their essay more interesting. Make it clear that they 

will only get a good mark if they follow standard procedures 

in writing. 

Exercises 5  
Tell the learners to think carefully about the definitions while 

doing the exercise so they use some of the language themselves 

when checking in pairs. Do feedback as a class to provide a 

further opportunity to use the language of explanation. 

EXTENSION ACTIVITY  

Have learners look back at an essay they have already 

written and see if it can be divided in the same way as the 

structure they have looked at. Alternatively, use one essay 

that a student has already written that would be suitable for 

such a task and have all learners work on it. (30 mins) 

Part 3: Exam practice (Homework ς 60 mins) 

This can be done in class or assigned for homework. Suggest 

that learners spend up to 60 minutes on the exercise to allow 

them to develop the skills they need to produce good quality 

work. As learners become more proficient, the amount of time 

they spend on practice exam tasks can be gradually reduced 

until they can complete the work within the official exam 

allotted time as printed on the paper. 
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PHOTOCOPIABLES 

Unit 4: Language development spot check 2 

 

will might 

need to ŘƻƴΩǘ ƴŜŜŘ ǘƻ 

ƳǳǎǘƴΩǘ should 

  

 

1. Children _______________ listen to their parents. 

2. aȅ ŦǊƛŜƴŘΩǎ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴ _______________ go to university. 

3. Parents _______________ help their children with everything. 

4. Grandparents _______________ give their grandchildren things 
ŀƎŀƛƴǎǘ ǘƘŜ ǿƛǎƘŜǎ ƻŦ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǇŀǊŜƴǘǎΦ 

5. Parents _______________ love and understand their children. 

6. Parents _______________ usually do their best for their children. 
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Sample lesson plan for Get Ready for IELTS Writing Unit 5 

 Student preparation for this class: Have students complete all of 

Part 1: Language development before the class. (40ς50 mins) 

 Teacher preparation: Photocopy Language development spot 

check 1 cards. Prepare sufficient for one set of cards per group 

of 3ς4 students. (15 mins) 

Part 1: Language development (up to 25 mins) 

Focus: Exercises 1 & 2 introduce verbs (infinitive and past 

form) and their noun equivalent to describe movement on 

graphs; Exercises 3 & 4 introduce adjectives and adverbs to 

describe different degrees of movement or trends; Exercise 5 

introduces ways of describing time periods used on graphs.  

Spot check 1: 

¢ƻ ǊŜƛƴŦƻǊŎŜ ǳǎŜ ƻŦ ΨŀŘƧŜŎǘƛǾŜ Ҍ ƴƻǳƴΩ ŀƴŘ ΨǾŜǊō Ҍ ŀŘǾŜǊōΩ 

combinations, play pelmanism in groups of 3ς4. Distribute 

Language development spot check word cards to each group 

and do the activity as follows. 

1. Write on the board Tourism increased. and There was an 

increase in tourism. Highlight the use of the verb 

increased and the noun an increase. Then demonstrate 

pelmanism on the board using four large cards with the 

words to drop, a rise, sharply, sharp attached face down 

on the board. Turn over to drop and sharp. Indicate that 

verb and adjective cannot be used together. Replace 

and turn over to rise and sharply. Say: Ψ¢ƻǳǊƛǎƳ ǊƻǎŜ 

ǎƘŀǊǇƭȅΦΩ ¢ƘŜƴ ǘŀƪŜ ǘƘŜ ǘǿƻ ŎŀǊŘǎ ƻŦŦ ǘƘŜ ōƻŀǊŘ ŀƴŘ Ǉǳǘ 

on the table. Turn the remaining two cards a rise and 

sharp, elicit that they go together and the sentence: 

Ψ¢ƘŜǊŜ ǿŀǎ ŀ ǎƘŀǊǇ ǊƛǎŜ ƛƴ ǘƻǳǊƛǎƳΦΩ Give the pair of cards 

to the student that gave the correct sentence. 

2. Learners now play in groups of 3ς4, collecting matching 

cards. To win a pair, learners must: 

¶ Pick up a matching pair. 

¶ Make a sentence similar to the one on the board. 

If a student picks up a matching pair and fails to make a 

correct sentence, the cards are replaced face down.  

Spot check 2: 

To provide practice in distinguishing between points of time 

and periods of time using time phrases. 

1. Tell learners to listen and watch. Say a period of time, 

e.g. for ten years, and indicate that it is a period by 

placing your hands apart. Say a point in time, e.g. twenty 

years ago, and indicate that it is a point by raising you 

index finger on one hand. 

2. Practise as a class saying different time phrases and 

getting learners to respond with the gesture. 

3. Tell learners to refer to the time phrases on page 36 and 

elicit different times, e.g. between 1985 and 2003. Make 

sure they are able to say dates accurately. Have learners 

work in pairs, taking turns to say dates while their 

partner responds with an appropriate gesture. 

Part 2: Skills development (30 mins for 

Exercises 1ς3; 60 mins for Exercises 4ς8)  

Focus: These exercises train learners to read and interpret 

line graphs and summarise the information. Exercises 3 

shows how to write a summary based on a graph in 

preparation for one of the question types in Task 1. 

Exercise 1 
Spend 2ς3 minutes discussing the Exam information at the top 

of page 37. Ask questions such as: What axis of the graph shows 

quantities? Give an example of a quantity.  What does the 

horizontal axis show? Give examples of units of time that can be 

shown. As well as an increase, what trends can a line on a graph 

show? Then ask learners to do the exercise following the 

instructions in the book and compare their answers in pairs. 

Follow up by eliciting true answers for 3, 5 and 6. If the students 

are interested, have them briefly discuss what they think of 

these trends and why they are happening.  

Typical mistakes: some students may be confused about the 

use of the present perfect (see item 5). This is included as an 

example of natural language, but you do not need to focus on 

it.  
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Exercise 2 
Draw attention to the Exam tip box at the bottom of page 37. 

Elicit a typical example for the past from Part 1. Point out that 

learners should make use of these ready-made expressions in 

their writing (as in Exercise 2). Learners do the exercise 

individually and check their answers in pairs.  

Typical mistakes: Learners often confuse talking about the 

graph with what it shows. When talking about the graph we 

use the present simple, when talking about what it shows, we 

use a tense that relates to the time on the horizontal axis, 

past, present or future. 

Exercise 3 
Have learners do the exercise in small groups. Encourage them 

to discuss each one and the reasons for their choice. Go over 

them as a class and discuss the structure of the text: 

¶ what the graph shows 

¶ a general comment about Singapore 

¶ specific numbers for Singapore. 

¶ a general comment for Japan and Thailand (because similar 

graphs) 

¶ specific numbers for Japan and Thailand 

¶ a comment on the similarity of the figures 

¶ commentary on the direction of the graph 

Point out that there is a clear structure and although there is 

some choice about what to highlight, the writer has a limited 

choice. 

Typical mistakes: ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ ŀƭǿŀȅǎ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ 

importance of variety in their writing. For example, they will 

overuse rise rather than including go up and increase in their 

writing. Similarly they often fail to make use of adjectives and 

adverbs to signal different degrees of movement in a graph. 

 

 

EXTENSION ACTIVITY  

Conduct a survey of tourism in different countries around 

the world. Agree a time period, for example, 2009 ς 2013 

and have different learners choose a country and draw a 

graph about a particular topic (see for example 

http://data.worldbank.org/indicator/ST.INT.ARVL). 

1. Ask each learner to research a country of their choice 

and draw a graph.  

2. Put them together in groups of four to combine their 

graphs and compare the figures. 

3. Have learners discuss the numbers and fluctuations and 

discuss what factors might cause the differences. 

4. Give learners 20 minutes to write up the findings 

following the model in the book (Practice exercise 3). 

(50 mins) 

Part 3: Exam practice (Homework ς 30 mins) 

This can be done in class or assigned for homework. Suggest 

that learners spend up to 30 minutes on the exercise to allow 

them to develop the skills they need to produce good quality 

work. As learners become more proficient, the amount of time 

they spend on practice exam tasks can be gradually reduced 

until they can complete the work within the official exam 

allotted time as printed on the paper. 

http://data.worldbank.org/indicator/ST.INT.ARVL
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PHOTOCOPIABLES 

Unit 5: Language development spot check 1 

 

to increase an increase to rise 

a rise to decrease a decrease 

to fall a fall to drop 

a drop to fluctuate a fluctuation 

to go up to go down sharply 

sharply sharply sharply 

gradually gradually gradually 

gradually sharp sharp 

sharp gradual gradual 

gradual   
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Sample lesson plan for Get Ready for IELTS Writing Unit 6 

 Student preparation for this class: Have students complete Part 

1: Language development exercises 1ς4 before the class. (20ς30 

mins) 

 Teacher preparation: For Language development spot check 1, 

photocopy hand out (one per student); for Language 

development spot check 2, photocopy and cut up cards (set of 

three circles per student). (20 mins) 

Part 1: Language development (up to 40 mins) 

Focus: Exercises 1ς3 introduce common words for talking 

about films; Exercises 4ς6 introduce percentages and 

fractions and how to use them to describe viewing figures. 

Spot check 1: 

To reinforce understanding and recall words related to films, 

distribute the Language development spot check 1 hand out 

and have students complete the information individually. 

Then divide the learners into groups of four to discuss the 

films they have chosen. 

Spot check 2: 

To provide further practice in using quantifiers, play a 

mingling activity. 

1. Distribute a set of three incomplete circles to each 

student.  

2. Ask learners if they can make one complete circle from 

what they have (no). 

3. Tell them to ask each other for what they need, e.g. 

Have you got three quarters of a circle? If the answer is 

Yes, the other student asks for what s/he needs; If the 

answer is Yes, they exchange items; if the answer is No, 

to either question, they both find another student to 

ask. 

4. When most of the class have completed one circle, play 

again using percentages. This time have student prepare 

their own three cards with different percentages in units 

of ten. Explain that their cards should add up to more 

than 100% with no combination being equal to 100%, 

e.g. 30%, 50%, and 80%. They exchange cards as in 4) 

above to make a set totalling 100%. 

Exercise 5 
Introduce the exercise by having learners identify the 

Ψfraction/per cent + of + noun + verbΩ in the example sentences. 

Learners then complete the exercise individually and check in 

pairs. 

Exercise 6 
Have learners discuss the explanation and complete the 

matching exercise in pairs. Then have them apply the language 

to their own class. For example, Just under a third of students 

are girls, or Approximately half the class are wearing jeans.  

Typical mistakes: Students often fail to see long noun 

phrases as the subject of a sentence. It is useful to get them 

used to this by using appropriate pronunciation. This means 

saying the noun phrase as one block with its own internal 

rhythm rather than as single words. For example: 

 

Part 2: Skills development (30 mins for 

Exercises 1ς3; 60 mins for Exercises 4ς8)  

Focus: These exercises train learners to read and correctly 

interpret pie charts. Exercise 4 shows how to compare pie 

charts and write a summary in preparation for one of the 

question types in Task 1. 

Exercise 1 
Spend 2-3 minutes discussing the Exam information at the top of 

page 42. Ask questions such as: What percentage does a 

complete circƭŜ ǊŜǇǊŜǎŜƴǘΚ ²ƘŀǘΩǎ ŀƴƻǘƘŜǊ ǿŀȅ ƻŦ ǎŀȅƛƴƎ ŀ ǎƘŀǊŜ 

of the pie? What does each share or proportion represent or 

show? Why is it useful to see these different categories? Are they 

only compared as percentages?  

Then ask learners to do the exercise following the instructions in 

the book and compare their answers in pairs. Follow up by 

asking learners to identify the sentence that uses an 

approximate amount (4). Elicit how students can see this is less 

than 25% (because the angle of the share is less than 90 

degrees). 

Exercise 2 
Draw attention to the Exam tip before Exercise 2. Link this with 

what you discussed with item 4 in Exercise 1. Learners do the 

exercise individually and check their answers in pairs. Before 

they begin, highlight the language used to describe, e.g. 13ς24 

(between 13 and 24 years old). Elicit how to write 55+ years 

(over 55 years old). 
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Exercise 3 
Spend 2ς3 minutes discussing the Exam information at the top 

of page 43. Elicit any language the students might need, e.g. 

more/less than, increase/decrease in/by, and/but. Then have 

them do the exercise. Draw attention to the use of to and by, an 

important distinction when discussing data such as that used in 

pie charts. 

Typical mistakes: Students typically find difficulty in using 

prepositions accurately. There are three other important 

prepositions for discussing data that students might find 

difficult using accurately, all of which are used in Exercise 3: 

in + date 

on + format, e.g. on DVD 

proportion + of, e.g. 20% of 

Exercise 4 
Draw learnŜǊǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ 9ȄŀƳ tip box at the bottom of 

page 44. Point out that they have a choice of what to write in 

several of the answers to Exercise 4. Say a quarter and elicit 

25%: say approximately and elicit about. Then have learners do 

the exercise in small groups. 

EXTENSION ACTIVITY  

Conduct a similar survey of reasons for buying films among 

the class and create two pie charts to serve as a writing 

prompt. 

1. Divide the class into male and female and have them 

conduct separate surveys into reasons for buying 

videos. Students in each group should just give one 

main reason. 

2. Get each group to draw a pie chart of their findings and 

then discuss whether they think they are representative 

of a bigger sample. Have them adjust the charts to what 

they think is more representative.  

3. Have one student from each group draw their pie 

charts on the board and discuss whether they are 

happy with the result. 

4. Ask learners to think about how they could use the 

model in Practice exercise 4 to write a summary. Point 

out that they would have to add language such as we 

think/feel at each stage of the summary. 

5. Give learners 20 minutes to write up their summaries 

following the adjusted model in the book (Practice 

exercise 4). (50 mins) 

 

Part 3: Exam practice (Homework ς 30 mins) 

This can be done in class or assigned for homework. Suggest that 

learners spend up to 30 minutes on the exercise to allow them 

to develop the skills they need to produce good quality work. As 

learners become more proficient, the amount of time they 

spend on practice exam tasks can be gradually reduced until 

they can complete the work within the official exam allotted 

time as printed on the paper. 
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PHOTOCOPIABLES 

Unit 6: Language development spot check 1 

A recent film you enjoyed watching at the Cinema or on DVD 

Name of Film: 
___________________________________________________ 
___________________________________________________ 
 
Type of film: 
___________________________________________________ 

___________________________________________________ 
 
Actor playing main character: 
___________________________________________________ 

___________________________________________________ 
 
Description of main character:  
___________________________________________________ 
___________________________________________________ 
 
Popular music from soundtrack (if any): 
___________________________________________________ 
___________________________________________________ 
 
Special effects (if any):  
___________________________________________________ 
___________________________________________________ 
 
Was it a blockbuster?  
___________________________________________________ 
___________________________________________________ 
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Unit 6: Language development spot check 2 
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Sample lesson plan for Get Ready for IELTS Writing Review 2  

 Student preparation for this class: Have students complete 

Review 2. (20 mins) 

 Teacher preparation: Photocopy Language development spot 

check 1 hand out (one hand out per group); photocopy Language 

development spot check 2 paragraphs and cut up as indicated 

(one set for each pair of students). (15 mins)  

Focus: Exercise 1 revises language from Units 4ς6; Exercise 2 

revises essay structure; Exercise 3 revises how to summarize 

a graph; Exercise 4 revises how to interpret a pie chart. 

Spot check 1 (20 mins): 

To check ƭŜŀǊƴŜǊǎΩ ǊŜŎŀƭƭ ƻŦ ƭŀƴƎǳŀƎŜ ŦǊƻƳ ¦ƴƛǘǎ пς6, play a 

team quiz. 

1. Divide the class into groups of at least seven students. 

Have two teams in each group and one member of the 

group as the quizmaster. 

2. Distribute Spot check 1 hand out to the quizmaster in 

each team. Give him/her two minutes to read through 

the ǉǳŜǎǘƛƻƴǎΣ ŎƘŜŎƪƛƴƎ ǿƛǘƘ ȅƻǳ ƛŦ ǘƘŜȅ ŘƻƴΩǘ 

understand anything. 

3. Toss a coin to see who starts and the quizmaster asks 

this team the first question. If the team gets it right, 

they have another question. This continues until they 

cannot answer a question.  

4. Marks are allocated as follows: One mark for each 

correct answer; a bonus of two points if the other team 

ŀƴǎǿŜǊǎ ŀ ǉǳŜǎǘƛƻƴ ǘƘŀǘ ǘƘŜ ŦƛǊǎǘ ǘŜŀƳ ŎƻǳƭŘƴΩǘ ŀƴǎǿŜǊΦ 

Note: if you wish to extend the quiz, just add more similar 

questions. 

Spot check 2 (20 mins): 

To check ƭŜŀǊƴŜǊǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ Ƙƻǿ ǘƻ ǎǘǊǳŎǘǳǊŜ ŀ 

paragraph, have them order the paragraphs from the model 

answer to Unit 4 Exam practice (see hand out for Spot check 

2; note that this has been slightly modified to make it more 

like the one in Exercise 2 of the Review). 
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PHOTOCOPIABLES 

Review 2: Language development spot check 1 

1.  What is wrong with the sentence: ΨLǘ ƛǎ ǇǊŜŘƛŎǘŜŘ ǘƘŀǘ ǎŀƭŜǎ ŦŜƭƭ ōȅ мл҈ΦΩ (You predict the future not the 

past) 

2. ²Ƙŀǘ ƛǎ ŀƴƻǘƘŜǊ ǿŀȅ ƻŦ ǎŀȅƛƴƎ ŀ ΨǊŀǇƛŘ ƛƴŎǊŜŀǎŜΩΚ όǎƘŀǊǇ ƛƴŎǊŜŀǎŜκǎƘŀǊǇ ǊƛǎŜκǊŀǇƛŘ rise) 

3. What modal can you use for giving advice? (should) 

4. Name one genre of films. (comedy/action/thriller/romantic/horror/science fiction/documentary, etc.) 

5. What do you call the mother of your wife or husband? (mother-in-law) 

6. If you are ǳƴŎŜǊǘŀƛƴ ŀōƻǳǘ ǎƻƳŜǘƘƛƴƎ ƘŀǇǇŜƴƛƴƎ ƛƴ ǘƘŜ ŦǳǘǳǊŜΣ ǿƘŀǘ Ŏŀƴ ȅƻǳ ǳǎŜ ƛƴǎǘŜŀŘ ƻŦ ΨǿƛƭƭΩΚ όƳƛƎƘǘύ 

7. ²Ƙŀǘ ƛǎ ǘƘŜ ƻǇǇƻǎƛǘŜ ƻŦ ΨǎƘŀǊǇƭȅΩ ǿƘŜƴ ŘŜǎŎǊƛōƛƴƎ ƳƻǾŜƳŜƴǘ ƻƴ ŀ ƎǊŀǇƘΚ όƎǊŀŘǳŀƭƭȅύ 

8. What is the difference between Bollywood and Hollywood? (One is in India, the other in the USA) 

9. What is a very successful film called ς ǘƘŜ ǿƻǊŘ Ƙŀǎ ǘǿƻ ǇŀǊǘǎΣ ōƻǘƘ ōŜƎƛƴƴƛƴƎ ǿƛǘƘ ΨōΩΚ όōƭƻŎƪōǳǎǘŜǊύ 

10. What is 50% of two thirds? (one third) 

11. What is wrong with this sentence: Ψ{ŜǾŜƴǘȅ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ƎƛǊƭǎ ƭƛƪŜ ŎƻƳŜŘȅ ŦƛƭƳǎΦΩ όIt should be percent) 

12. What is missing in this sentence: Ω9ƛƎƘǘȅ ǇŜǊŎŜƴǘ ǘŜŜƴŀƎŜǊǎ ƭƛƪŜ ŀŎǘƛƻƴ ŦƛƭƳǎΦΩ(of) 

13. What is a half minus a quarter? (a quarter) 

14. Iƻǿ Řƻ ȅƻǳ ǎŀȅ ро҈ ƛŦ ȅƻǳ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ŜȄŀŎǘΚ όŀǇǇǊƻȄƛƳŀǘŜƭȅκ ŀōƻǳǘκ Ƨǳǎǘ ƻǾŜǊ ŀ ƘŀƭŦ/ 50%) 

15. Correct the sentence: Ψ¢ƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀ ǎǘŜŀŘȅ ƛƴŎǊŜŀǎŜ ǎƛƴŎŜ ǘŜƴ ȅŜŀǊǎΦΩ όŦƻǊ ten years) 

16. ²Ƙŀǘ Ƴǳǎǘ ȅƻǳ ƘŀǾŜΣ ōŜƎƛƴƴƛƴƎ ǿƛǘƘ ΨǉΩΣ ǘƻ ƎŜǘ ŀ ƎƻƻŘ ƧƻōΚ όǉǳŀƭƛŦƛŎŀǘƛƻƴǎύ 

17. What is another way of saying: Ψ! ǇŜƴ ƛǎ ƴƻǘ ƴŜŎŜǎǎŀǊȅΦΩ beginning with Ψ¸ƻǳΩΚ ό¸ƻǳ ŘƻƴΩǘ ƴŜŜŘ ŀ ǇŜƴΦύ 

18. What type of films are more successful, documentaries or action movies? (action movies) 

19. If the proportion of males in a cinema is 40%, what is the proportion of females? (60%) 

20. Correct the sentence: Ψ! ǎƘŀǊǇƭȅ ƛƴŎǊŜŀǎŜΦΩ (A sharp increase) 
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Review 2: Language development spot check 2 

{ƻƳŜ ǇŜƻǇƭŜ ǎŀȅ ǘƘŀǘ ŎƘƛƭŘǊŜƴ ǎƘƻǳƭŘ ŀƭǿŀȅǎ Ŧƻƭƭƻǿ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ 
advice; others claim that this is not always right. I believe that 
ŎƘƛƭŘǊŜƴ ǎƘƻǳƭŘ Ŧƻƭƭƻǿ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ŀŘǾƛŎŜ ǿƘŜƴ ǘƘŜȅ ŀǊŜ ȅƻǳƴƎΣ 
but they should become more independent when they are older. 

I believe that young children do not know the difference between 
right and wrong, and a parent is the best person to teach them this. 
For example, a young child does not know that it is wrong to take 
things that do not belong to them. Parents can also teach children 
about dangers, both in the home and outside. 

However, when children grow older they should pay less attention 
to their parents. This is because parents might tell a child which 
ŎŀǊŜŜǊ ǘƻ ŎƘƻƻǎŜΣ ŀƴŘ ǘƘƛǎ ǎƘƻǳƭŘ ōŜ ǘƘŜ ŎƘƛƭŘΩǎ ŘŜŎƛǎƛƻƴΦ tŀǊŜƴǘǎ 
sometimes want to tell their children how to live, but when they are 
grown up, they can decide for themselves. If a child dƻŜǎƴΩǘ ƳŀƪŜ 
their own decisions, he or she might grow up to be less independent 
and strong. 

These are the reasons why I feel we have to look at the age of 
children when answering this question. My view is that parents need 
to give young children advice on morals and safety, but not on how 
to live when they are older. 
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Sample lesson plan for Get Ready for IELTS Writing Unit 7 

 Student preparation for this class: Have students complete Part 

1: Language development exercise 1 before the class.  

(20ς30 mins) 

 Teacher preparation: For Language development spot check 1, 

photocopy hand out for each student.  (5 mins) 

Part 1: Language development (up to 40 mins) 

Focus: Exercise 1 introduces common words used in IT; 

Exercises 2ς4 introduce how to connect ideas that agree or 

contrast. 

Spot check 1: 

To provide further practice in using common IT vocabulary 

and remind learners how to add ideas that agree or contrast, 

distribute Language development spot check 1 hand out. 

Students work individually and match the descriptions with 

the pictures in Language development exercise 1. Then divide 

learners into groups of four and have them discuss whether 

they agree with the points made in the hand out. (Answers: 

1c, 2e, 3f, 4b, 5a, 6d) 

Exercise 2 
Have learners work in groups and discuss their ideas of how to 

complete the sentences. Encourage them to discuss both the 

content and language used. Students then complete the three 

sentences in writing. 

Exercise 3 
Have learners complete Language development exercise 3 in the 

same way as Exercise 2.  

Typical mistakes: Students often overuse one way of 

connecting ideas, typically however and in addition. Point out 

that the more variety they have in their writing, the more 

marks they will get in their exam. 

Exercise 4 
Draw attention to the Watch Out! box in preparation for 

Language development exercise 4. Learners do the exercise 

individually and then check their answers in pairs or small 

groups. 

Part 2: Skills development (30 mins for 

Exercises 1ς3; 60 mins for Exercises 4ς7)  

Focus: These exercises train learners to write essays that 

evaluate questions or arguments by focussing on advantages 

and disadvantages in preparation for writing one of the 

question types in Task 2. 

Exercise 1 
Spend 2ς3 minutes discussing the Exam information at the top 

of page 42. Ask questions such as: Should you push one side of 

the argument? What does it show if you consider both sides of 

the argument? What should you do if you believe strongly in one 

side oŦ ǘƘŜ ŀǊƎǳƳŜƴǘΚ όǇǳǘ ȅƻǳǊǎŜƭŦ ƛƴ ǎƻƳŜƻƴŜ ŜƭǎŜΩǎ ǎƘƻŜǎύΦ 

Then ask learners to do the exercise following the instructions in 

the book and compare their answers in pairs. Follow up by 

asking learners to identify which opinions they agree with. Then 

have them think of a possible counter argument so they can 

experience giving views that they do not share. 

Typical mistakes: Students often feel they should only say 

what they think or believe. However, it is not only 

appropriate but also helpful for the students to provide 

different points of view. In this way they will find they have 

more to talk about. 

Exercise 2 
Explain that part of having balanced opinions is that you are able 

to justify, or support them. Remind learners that they did work 

on this in Unit 4 about the family when they looked at main 

ideas and supporting ideas. Have learners do Language 

development exercise 2 individually. Encourage them to think 

about whether they agree with the supporting arguments as 

they do the activity. Give them time to discuss their views in 

pairs. 

Exercise 3 
Go through the six headings on the left of Skills development 

exercise 3. Explain that the main idea is always first but the 

others will depend on the writer. For example you might follow 

a main idea with a supporting idea or an example. Point out that 

the sentences can all be joined together to make a single text, 

but not in the order of either column 1 or column 2. Set the first 

task to just match the headings in groups of three or four. Then 

have students work together to put them in the best order to 

form a paragraph. You will need to monitor carefully as they 

work.  
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Typical mistakes: {ǘǳŘŜƴǘǎ ƻŦǘŜƴ ŦŜŜƭ ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ŜƴƻǳƎƘ 

to write about. By focussing on the structure of an essay you 

can demonstrate how it is possible to write a lot by 

developing one simple idea using paragraph functions. They 

can vary slightly in order but always begin with the main idea, 

e.g. main idea, example, supporting idea, expansion, reason, 

etc. 

Exercise 4 
Draw attention to the Exam tip in the middle of page 51. Point 

out that this is a clear and simple way of structuring an essay. 

Have learners complete Skills development exercise 4 in 

preparation for Exercise 5. 

Exercise 5 
Draw attention to the Exam tip at the bottom of page 51. Elicit 

other examples, referring to page 48 if necessary. Point out that 

the only use of a contrasting link word in this exercise will be to 

introduce paragraph 2. Have the learners write the two 

paragraphs and check in pairs. During feedback briefly discuss 

whether they agree that these are balanced opinions. 

Exercise 6 
Go over the three essay questions and highlight that each one is 

evaluative and will involve putting the advantages and 

disadvantages of the three issues. Go over the first one on the 

board to give a model of note-taking and help the learners start 

thinking about the task. For example, elicit the following ideas, 

then modify into notes form (as in the brackets): 

¶ You can learn about other places and people (learn about 

other places / people) 

¶ You can choose the programmes (choose programmes) 

¶ It is relaxing (relaxing) 

Learners then work in pairs and complete notes for the other 

two essay titles. 

Typical mistakes: Most students, native or non-native, have 

problems making notes. As it is a very useful writing skill it is 

useful to give them practice each time they are asked to 

make notes. Highlight the fact that once they have written 

the content (in note form) they can concentrate on how it is 

written, i.e. accuracy. 

Exercise 7 
Draw attention to the Exam tip. Then have the learners read the 

introduction and conclusion to the essay in Skills development 

exercise 7. Elicit the opinion of the writer on using social 

networking sites at work. Establish that paragraph 2 is putting 

the disadvantages and paragraph 3 will put the advantages. 

Have learners work in pairs and make notes, then write 

paragraph 3 individually. 

EXTENSION ACTIVITY  

Have learners modify paragraphs 1, 2 and 4 of the essay in 

Exercise 7 so that it fits their own views. (50 mins) 

Part 3: Exam practice (Homework ς 45 mins) 

This can be done in class or assigned for homework. Suggest 

that learners spend up to 45 minutes on the exercise to allow 

them to develop the skills they need to produce good quality 

work. As learners become more proficient, the amount of time 

they spend on practice exam tasks can be gradually reduced 

until they can complete the work within the official exam 

allotted time as printed on the paper. 
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PHOTOCOPIABLES  

Unit 7: Language development spot check 1 

What are they describing? 

1. LǘΩǎ ŀ ƎǊŜŀǘ way of playing with your children. On the other hand, parents worry about how much their  

 children do it. 

2. LǘΩǎ ŦŀƴǘŀǎǘƛŎ ŦƻǊ ƪŜŜǇƛƴƎ ŦŀƳƛƭƛŜǎ ŎƻƴƴŜŎǘŜŘΦ aƻǊŜƻǾŜǊΣ ƛǘΩǎ Ŝŀǎȅ ǘƻ ǳǎŜ ŦƻǊ ƻƭŘ ǇŜƻǇƭŜΦ 

3. These are constantly used for business and pleasure. However, you can get too many. 

4. Young people are much better at doing this. Also, they have developed their own language. 

5. !ƭǘƘƻǳƎƘ ǇŀǊŜƴǘǎ ǿƻǊǊȅ ǘƘŀǘ ȅƻǳƴƎ ǇŜƻǇƭŜ Řƻ ǘƘƛǎ ƛƴǎǘŜŀŘ ƻŦ ƎƻƛƴƎ ƻǳǘΣ ƛǘΩǎ ŀ ƎǊŜŀǘ ǿŀȅ ƻŦ ƪŜŜǇƛƴƎ ƛƴ ǘƻǳŎƘΦ 

6. You can easily find what you like. In addition you can share with your friends. 
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Lesson plan: Get Ready for IELTS Writing Unit 8 

 Student preparation for this class: Have students complete all of 

Part 1: Language development before the class. (40ς50 mins) 

 Teacher preparation: For Language development spot check 1 & 

2, photocopy and cut up two hand outs. Prepare one per pair for 

Spot check 1 and one per student for Spot check 2. (15 mins) 

Part 1: Language development (up to 40 mins) 

Focus: Exercises 1 & 2 introduces common words used in 

describing personal finance; Exercises 3ς5 introduce the use 

of pronouns for reference within a text. 

Spot check 1: 

Remind learners how words are used together in different 

kinds of collocations or other links. For example, verb + noun 

or noun + noun, opposites, etc. Distribute Language 

development spot check 1 hand out and have learners work 

in pairs: they match the words from Language development 

ŜȄŜǊŎƛǎŜǎ м ϧ н ǿƛǘƘ ŜŀŎƘ ΨōǊŀƛƴ ǘŜŀǎŜǊΩΦ ό!ƴǎǿŜǊǎΥ  мΦ 

wealth/possessions, 2. rich/wealthy, 3. save/spend, 4. 

wealth/poverty, 5. savings/income, 6. 

tax/income/salary/wealth/savings, 7. salary/income.) 

Spot check 2: 

To provide further practice in using reference within a text, 

have learners work in groups of four to match corresponding 

sentences. 

1. Distribute Language development spot check 2 hand 

out. 

2. Nominate one student in each group to say their first 

sentence. The student who has the corresponding 

second sentence reads it out. Continue in a clockwise 

direction. 

3. Have learners discuss what they think of each sentence, 

e.g. whether they agree or disagree or have some 

experience of their own. Answers: 1d, 2c, 3h, 4a, 5f, 6g, 

7b, 8e). 

Part 2: Skills development (50 mins for 

Exercises 1ς3; 50 mins for Exercises 4 & 5)  

Focus: These exercises train learners to write opinion essays 

ǘƘŀǘ ƛƴŎƭǳŘŜ ŀ ǊŀƴƎŜ ƻŦ ƻǇƛƴƛƻƴǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ǿǊƛǘŜǊΩǎΣ ƛƴ 

preparation for writing one of the question types in Task 2. 

Exercise 1 
Spend 3ς4 minutes discussing the Exam information at the top 

of page 56. Ask questions such as: Why should you include a 

range of opinions in your essay when it asks for yours? How does 

this link with what you learned Unit 7 about writing advantages 

and disadvantages? What verbs can be used to introduce your 

oǿƴ ƻǇƛƴƛƻƴΚ ²Ƙŀǘ ŀōƻǳǘ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ƻǇƛƴƛƻƴǎΚ 

Then ask learners to do the exercise following the instructions in 

the book and compare their answers in pairs. Discuss the variety 

of phrases that introduce opinions in class feedback. Follow up 

by asking learners if they identify ƳƻǊŜ ǿƛǘƘ ǘƘŜ ǿǊƛǘŜǊΩǎ 

ƻǇƛƴƛƻƴǎΣ ƻǘƘŜǊ ƻǇƛƴƛƻƴǎ ƻǊ ŘƻƴΩǘ ƛŘŜƴǘƛŦȅ ǿƛǘƘ ƻƴŜ ƳƻǊŜ ǘƘŀƴ 

the other.   

Typical mistakes: As mentioned in Unit 7, students often fail 

to use a range of vocabulary in their essays. Point out the 

importance of using a variety of verb phrases in their writing 

and that this is an easy way to gain marks. 

Exercise 2 
Draw attention to the Exam tip before Skills development 

exercise 2. Point out that it should be clear from the start what 

the writer thinks ς they will see this in the introduction they are 

about to read. Have learners do Exercise 2 individually. 

Encourage them to write the opinions in full so that they focus 

their full attention on the arguments. Highlight in feedback how 

the writer states a general opinion at the beginning, goes on to 

say what two others think and then clearly states his/her own 

opinion. 

Exercise 3 
Go through the instructions carefully. Make sure learners 

understand that they can add their own opinions to the notes 

provided, i.e. the notes are just there to help. Point out that the 

exam question has very similar wording to the one in Exercise 2 

so they can use that introduction as a model. However, 

encourage them to use different phrases for introducing 

opinions and linking ideas. 

Exercise 4 
Draw attention to the Exam tip in the middle of page 57. Remind 

learners that they dealt with these linking words in Unit 7. Then 

introduce Exercise 4, pointing out that the gap-fill paragraph 

follows from the one in Exercise 2, i.e. the first reason for the 

ǿǊƛǘŜǊΩǎ ƻǇƛƴƛƻƴΦ IŀǾŜ ǘƘŜƳ Řƻ ǘƘŜ ƎŀǇ-fill in small groups. 

There are several answers for each gap: encourage learners to 

discuss the answers fully so they feel comfortable in how they 

are used. 
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Have learners work individually on the second paragraph. First 

they extend the notes, and then write the paragraph. Point out 

that they should express views that continue naturally from 

paragraphs 1 and 2. 

Exercise 5 
Have learners complete the gapped paragraph. During class 

feedback establish the kind of opinions being expressed, i.e. that 

you have to find happiness in yourself. Discuss what kind of 

second paragraph such a person might write. Highlight that it 

should complement the first paragraph. Elicit possible 

extensions: 

¶ Extend one of the examples ƳŜƴǘƛƻƴŜŘ ƻŦ ǘƘŜ ΨƎƻƻŘ ǘƘƛƴƎǎ 

ƛƴ ǘƘŜƛǊ ƭƛŦŜΩΥ ŦŀƳƛƭȅΣ ŦǊƛŜƴŘǎΣ ƎƻƻŘ ƘŜŀƭǘƘΣ ƻǊ ǇŜǘǎΦ 

¶ Bring in another more general point: enjoying small things, 

helping others, etc. 

Have learners write the second paragraph individually and ask 

them to compare their paragraphs with a partner. 

Typical mistakes: Many students find it difficult to make 

connections. This is a skill that can be learned if they are 

given regular practice. One way to do this is to ask students 

to read an article and identify the opinion of the author. Then 

ask students to think about what other views the same 

author might have.   

 

EXTENSION ACTIVITY  

Have learners type up the three-paragraph essay in Exercise 

2 and 4 with different linking words and phrases to 

introduce opinions. Tell them they can make any other 

modifications they wish that they feel might improve the 

essay. (50 mins) 

Part 3: Exam practice (Homework ς 50 mins) 

This can be done in class or assigned for homework. Suggest 

that learners spend up to 50 minutes on the exercise, getting 

closer to the official exam allotted time as printed on the paper. 
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PHOTOCOPIABLES  

Unit 8: Language development spot check 1 

Brain teasers: words that link together 

 

1. You can inherit both of these.  

 

2. Two words with a similar meaning.  

 

3. Two opposite things you can do.  

 

4. Two opposite situations people live with.  

 

5. You can live on either of these two.  

 

6. You can do this with four of them.  

 

7. One is the main source of another.  



Get Ready for IELTS Writing 

© HarperCollins Publishers Ltd 2014 32 

 

PHOTOCOPIABLES  

Unit 8: Language development spot check 2 

 

 

 

1. bƻǘ ŜǾŜǊȅƻƴŜ ǘƘƛƴƪǎ ǘƘŀǘ ǿŜŀƭǘƘ ƭŜŀŘǎ ǘƻ ƘŀǇǇƛƴŜǎǎΦ Χ 

ŀύ Χ ¢ƘŜǎŜ ŎƘŀƴƎŜǎ ŀǊŜ not welcome by everyone. 

2. Governments are taking an interest in why so many people are 
ǳƴƘŀǇǇȅΦ Χ 

ōύ Χ ¢Ƙƛǎ ǎƛƳǇƭŜ ŀŎǘƛƻƴ Ŏŀƴ ǎŀǾŜ ŀ ƭƻǘ ƻŦ ƳƻƴŜȅΦ 

3. ¢ƘŜǊŜ ŀǊŜ Ƴŀƴȅ ǎǘƻǊƛŜǎ ƻŦ ǇŜƻǇƭŜ ǿƛƴƴƛƴƎ ǘƘŜ ƭƻǘǘŜǊȅΦ Χ 

Ŏύ Χ aŀƴȅ ǇŜƻǇƭŜ ǘƘƛƴƪ ǘƘƛǎ ǇǊƻōƭŜƳ ƛǎ ƭƛƴƪŜŘ to advertising and TV. 

4. bŜǿ ƎŀŘƎŜǘǎ ŀǊŜ ƳŀƪƛƴƎ ǳǎ Řƻ ǘƘƛƴƎǎ ƛƴ ŘƛŦŦŜǊŜƴǘ ǿŀȅǎΦ Χ 

Řύ Χ Lƴ ŦŀŎǘ ƛǘ ƛǎ ƻŦǘŜƴ ƭƛƴƪŜŘ ǘƻ ŘƛǎǎŀǘƛǎŦŀŎǘƛƻƴΦ 

5. aƻƴŜȅ ƛǎ ƴƻ ǎǳōǎǘƛǘǳǘŜ ŦƻǊ ŀ ƎƻƻŘ ŦŀƳƛƭȅ ƭƛŦŜΦ Χ 

Ŝύ Χ ¢Ƙƛǎ ŀǇǇǊƻŀŎƘ Ŏŀƴ ƻƴƭȅ ǿƻǊƪ ƛŦ ǎƻƳŜ ƻŦ ƛǘ ƛǎ ŦƻǊ ƻǘƘŜǊ ǇŜƻǇƭŜΦ 

6. ¢ƘŜ ǿŜŀǘƘŜǊ ƛƴ ǘƘŜ ¦Y Ŏŀƴ ƻŦǘŜƴ ōŜ Řǳƭƭ ŀƴŘ ǊŀƛƴȅΦ Χ 

Ŧύ Χ ¢Ƙƛǎ ƛǎ ǿƘȅ ǇŀǊŜƴǘǎ ƴŜŜŘ ǘƛƳŜ ƻŦŦ ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΦ 

7. ¸ƻǳ Ŝŀǎƛƭȅ ŎƘŀƴƎŜ Ǝŀǎ ŀƴŘ ŜƭŜŎǘǊƛŎƛǘȅ ǎǳǇǇƭƛŜǊǎ ǘƘŜǎŜ ŘŀȅǎΦ Χ 

Ǝύ Χ ¢Ƙƛǎ Ŏŀƴ ōŜ ǾŜǊȅ ŘŜǇǊŜǎǎƛƴƎΦ 

8. These days, people use shopping as ŀ ǿŀȅ ƻŦ ŦƛƴŘƛƴƎ ƘŀǇǇƛƴŜǎǎΦ Χ 

Ƙύ Χ {ƻƳŜ ƻŦ ǘƘŜǎŜ ǎǘƻǊƛŜǎ ƘŀǾŜ ŀ ƘŀǇǇȅ ŜƴŘƛƴƎΣ ōǳǘ Ƴŀƴȅ ƻŦ ǘƘŜƳ Řƻ ƴƻǘΦ 
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Lesson plan: Get Ready for IELTS Writing Unit 9 

 Student preparation for this class: Have students complete all 

of Part 1: Language development before the class. (40-50 mins) 

 Teacher preparation: For Language development spot check 1 & 

2, photocopy and cut up resource material. Prepare one set per 

group of 3ς4 students for Spot check 1 and one set per pair for 

Spot check 2. (15 mins) 

Part 1: Language development (up to 40 mins) 

Focus: Exercises 1 & 2 introduce common words associated 

with the natural world; Exercises 3ς5 introduce the passive 

for describing a process. 

Spot check 1: 

To check leaǊƴŜǊǎΩ ǊŜŎŀƭƭ ƻŦ ǿƻǊŘǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǘƘŜ ƴŀǘǳǊŀƭ 

world, divide them into groups of 3ς4 to put the images of 

the words in alphabetical order. To make this more 

interesting, you can have each group competing to finish 

first.  

Spot check 2: 

To provide further practice in using the passive, have 

learners work in pairs to complete the six sentences using 

the 18 phrases. Distribute a set of sentence phrases to each 

pair and have them produce six passive sentences.  

Part 2: Skills development (50 mins for 

Exercises 1ς3; 50 mins for Exercises 4 & 5)  

Focus: These exercises train learners to describe a physical 

process in preparation for writing one of the question types 

in Task 1. 

Exercise 1 
Spend 2ς3 minutes discussing the Exam information at the top 

of page 62. Ask questions such as: Why is it important in your 

studies that you can describe a process? Can you see an example 

diagram that illustrates a process? When describing a process, 

are all the verbs in the passive? Ask learners to discuss the 

pictures and labels in pairs: they clarify what is happening in 

each picture and the vocabulary involved. Then have them work 

individually to complete the text.  

Exercise 2 
Skills development exercise 2 has two purposes: to get learners 

thinking logically about a process; to provide input on how to 

write complete sentences in the passive from notes in 

preparation for Exercise 3. Have learners do the exercise 

individually and check in pairs.  

Exercise 3 
Go through the instructions carefully. Draw attention to the two 

procedures for transforming the labels: full sentences from 

notes; change from active to passive. Point out that learners 

should label their own diagrams in a similar way, i.e. in reduced 

note form with minimum use of articles and prepositions. Have 

students complete the sentences in pairs and then check in 

small groups. When checking they should pay particular 

attention to the use of articles and prepositions. 

Typical mistakes: Students often use a definite article for 

first mention of a noun. This is a particular problem when 

describing a process because the items mentioned in the 

process might be assumed to be present, e.g. the lava (that 

we know about) comes from a volcano. Highlight the absence 

of the definite article in first mention in the answers to 

Exercise 3. 

Exercise 4 
Draw attention to the Exam tip at the top of page 64. Remind 

students that they were introduced to firstly and secondly for 

sequence in Unit 8. Have learners discuss the diagram in pairs 

and clarify anything they find unclear. Learners then work 

individually to complete the gapped text. Check their answers 

and elicit the next sentence, complete with sequence adverb. 

Learners complete the rest of the description individually. 

EXTENSION ACTIVITY (50 MINUTES) 

Have learners work in groups to work on a process of their 

own choice: they draw and label different parts of the 

process. Monitor their work, helping with any vocabulary 

they need. When they have completed the diagram, have 

them write up the process as a group. They can present 

their completed work to the rest of the class. 

Part 3: Exam practice (Homework ς 25 mins) 

This can be done in class or assigned for homework. Suggest 

that learners spend up to 25 minutes on the exercise, getting 

closer to the official exam allotted time as printed on the paper. 
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PHOTOCOPIABLES  

Unit 9: Language development spot check 1 
 

 

 
 

 
 

 

 
 

 

 

  


