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 Purple Hibiscus 

 Teacher Resource 

 by Nikki Copitch and Kate Hibbs
William Collins’ dream of knowledge for all began with the publication of his first book in 1819. A self-educated mill worker, he not only enriched millions of lives, but also founded a flourishing publishing house. Today, staying true to this spirit, Collins books are packed with inspiration, innovation and practical expertise. They place you at the centre of a world of possibility and give you exactly what you need to explore it.

Collins. Do more. 
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Collins Readers

From well-known classics to award-winning contemporary fiction, Collins Readers are a series of hardback class readers written by leading children’s novelists and selected by teachers and educational advisors based on their teaching potential and ability to inspire your students.

In line with our brand promise – Freedom to Teach – our teachers’ notes provide a fun, engaging and comprehensive set of resources to save you time, and help you use Collins Readers more effectively in your classroom. For each novel we provide a complete scheme of work, including creative lesson plans based on a four-part lesson model, worksheets, OHTs and ICT activities. All lessons are produced in Microsoft Word so that they can be customised according to your needs, and are focused around specific Learning Objectives.
About the book
Purple Hibiscus is Chimamanda Ngozi Adichie’s first novel and was shortlisted for the Orange Prize 2004 and the John Llewellyn Rhys Prize, longlisted for the Booker Prize and was winner of the Hurston/Wright Legacy ward for debut fiction.
Fifteen-year-old Kambili's world is constrained by the high walls of her family compound. Her wealthy Catholic father, although generous and well-respected in the community, is repressive and fanatically religious at home.

When Nigeria begins to fall apart under a military coup, Kambili's father, involved in mysterious ways with the unfolding political crisis, sends Kambili and her brother away to their aunt's. Here she discovers love and a life beyond the confines of her father's authority. The visit will lift the silence from her world and, in time, reveal aterrible, bruising secret at the heart of her family. 
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Extra Reading 

Fiction
African Short Stories by Chinua Achebe

An Image of Africa / The Trouble with Nigeria (Penguin Great Ideas) by Chinua Achebe 
Double Yoke by Buchi Emecheta

Half of a Yellow Sun by Chimamanda Ngozi Adichie 
Joys of Motherhood by Buchi Emecheta 
The Trouble with Nigeria (African Writers Series) by Chinua Achebe 
Things Fall Apart (Pocket Penguin Classics) by Chinua Achebe 
Non-fiction 

A History of Nigeria by Toyin Falola and Matthew M. Heaton (2008)
This House Has Fallen: Nigeria in Crisis by Karl Maier (2002)

The Struggle for Secession, 1966-1970: A Personal Account of the Nigerian Civil War by Ntieyong U. Akpan
The Brothers' War: Biafra & Nigeria by Boston: Houghton Mifflin Company, 1972

Basic background information

The Nigerian Civil War, also known as the Nigerian-Biafran War, arose from the wake of Nigeria’s independence from Britain in 1960. 
The conflict occurred between 1967 and 1970.
The most pointed cause of the war is often identified as the coup and the counter coup of the summer of 1966, which broke the already fragile trust that existed among the major ethnic groups of the country. 
Nigeria at this time had a population of 60 million people consisting of nearly 300 differing ethnic and cultural groups. It was the cultural, religious, ethnic and economic differences among these different groups in Nigeria that caused friction in the wake of independence from British rule. 

The main conflict was between the south-eastern province of Igbo; the self-proclaimed Republic of Biafra.

http://en.wikipedia.org/wiki/Nigerian_Civil_War
http://www.africamasterweb.com/BiafranWarCauses.html
http://www.google.co.uk/imgres?imgurl=http://www.blackpast.com/files/blackpast_images/Nigerian_Civil_War__jlhuss_blog_lemonade_fr_.jpg&imgrefurl=http://www.blackpast.com/%3Fq%3Dgah/nigerian-civil-war-1967-1970&h=500&w=355&sz=30&tbnid=PtR5YseGwQRANM:&tbnh=130&tbnw=92&prev=/images%3Fq%3Dnigerian%2Bcivil%2Bwar&hl=en&usg=__YmTC-67knPuyraN8BBCaz_dlgGU=&ei=Xjj-S6KfEp-80gSR4KjpDQ&sa=X&oi=image_result&resnum=5&ct=image&ved=0CC4Q9QEwBA
http://news.bbc.co.uk/1/hi/world/africa/596712.stm
Chinua Achebe’s reflections on the Nigerian civil war:
http://allafrica.com/stories/201004281038.html
Structure of this scheme of work

This scheme provides five learning sequences which are designed to be flexible and to extend over several lessons at the discretion of the teacher. 
Each sequence is structured in the same way with episodes of starter, introduction, development and main plenary; however episodes are each substantial learning activities and usually have a mini-plenary to consolidate learning.
Sequence 1 allows students explore the nature of the language as a text written in a ‘World English’ and to locate the text geographically and socially.

Following this are three sequences based on themes from the text which can be used during reading at appropriate points or at the end of the text. They are ‘stand-alone’ sequences.

Reading the novel

The length and complexity of reading will depend on the class; however it is recommended that a good audio book version is used to familiarise the class and teacher with the rhythm of the text and unfamiliar pronunciations. (HarperCollins audio book ISBN 978-0-00-727745-2). 
Students will also benefit from keeping track of the geographical locations of the text using a map of Nigeria (see Sequence 1), keeping a timeline of events as the narrative shifts and keeping a journal of their understanding, thoughts and notes as the novel progresses. A glossary of unfamiliar language can be collated as a class, although decoding strategies are an integral part of reading this type of text.
While useful for all students studying this text at GCSE, this scheme is specifically designed to prepare students for AQA English Literature at Foundation and Higher levels.
Assessment Objectives (for Unit 1B Exploring Cultures)
· AO1 respond to texts critically and imaginatively; select and evaluate relevant 
textual detail to illustrate and support interpretations.
· AO2 explain how language, structure and form contribute to writers’ 
presentation of ideas, themes and settings.
· AO4 relate texts to their social, cultural and historical contexts; explain how 
texts have been influential and significant to self and other readers in different 
contexts and at different times.

Students are expected to have an understanding of the relevant assessment objectives prior to the start of this scheme.
Framework for Secondary English: Strands, sub-strands and objectives referenced during scheme

	5 Reading for meaning: understanding and responding to print, electronic and 
multi-modal texts



	5.2 Understanding and responding to ideas, viewpoints, themes 
and purposes in texts

	Year 10
build an interpretation of a whole text, recognising links between ideas, themes or characters and supporting points with precise analysis, evidence and explanation
	Year 11
develop and sustain independent interpretations of texts, making concise evaluative comments and supporting points with detailed textual reference and analysis


	Extension
produce original and sophisticated interpretations of texts in the form of cogent critical responses, demonstrating personal engagement and sustained critical judgment



	6 Understanding the author's craft



	6.1 Relating texts to the social, historical and cultural contexts in which they 
were written



	Year 10
make informed connections and comparisons between texts and writers that are different in time, culture and literary tradition, exploring their influence on each other and on culture as appropriate


	Year 11
analyse the values and assumptions of writers by drawing out connections and comparisons between texts and their relationship to social, historical and cultural contexts


	Extension
demonstrate originality of analysis and interpretation when evaluating texts in context to produce critical comparisons of the literary, moral, philosophical and social significance of texts from a range of cultures and times



	6.2 Analysing how writers' use of linguistic and literary features shapes and 
influences meaning


	Year 10
compare and contrast how writers use specific literary, rhetorical and grammatical features to shape meaning, how techniques differ between different texts and writers, and the potential impact on different readers


	Year 11
analyse how specific literary, rhetorical and grammatical features shape meaning in implicit and explicit ways to create impact, how techniques differ across a wide range of texts and writers, and evaluate the potential impact of these choices on different readers
	Extension
make original, considered comments and demonstrate insight about a writer's inventiveness in using language for particular effects, and how this links to the overall purpose of the text and impact on a range of readers



	6.3 Analysing writers' use of organisation, structure, layout and presentation



	  Year 10
compare and contrast how different writers shape texts through structure and organisation and explain the effectiveness of their choices
	Year 11
make detailed analysis and comparison of the ways writers manipulate and shape meaning through a range of structures and organisation


	


National Curriculum: English Key Concepts
Cultural understanding
· Exploring how texts from different cultures and traditions influence values, assumptions and sense of identity.

· Understanding how spoken and written language evolves in response to changes in society and technology and how this process relates to identity and cultural diversity.

Critical understanding
· Engaging with the details of ideas and texts.

· Forming independent views and challenging what is heard or read on the grounds of logic, evidence or argument.

· Analysing and evaluating spoken and written language to explore their impact on the audience.

Identity and Diversity Dimension
· Who do we think we are?
· What connects us with and distinguishes us from others in the UK and the rest of the world?


Introducing the context and language

Objectives

Framework substrand:
· 6.1 Relating texts to the social, historical and cultural contexts in which they 
were written

Assessment Objectives

· AO1 respond to texts critically and imaginatively; select and evaluate relevant 
textual detail to illustrate and support interpretations.

· AO4 relate texts to their social, cultural and historical contexts; explain how 
texts have been influential and significant to self and other readers in different 
contexts and at different times.

Resources

· Resource A  World map (one per group and/or shared map on IWB). 
· Resource B  Map of Africa 

· Resource C  Map of Nigeria (large, shared resource)
· Recource D  Text extracts on paper for students and on screen if possible

· Small ‘marker’ (flag / blutac) to place on map

Students should not yet have started reading the novel.
Starter

· Read the text extracts (Resource D) in groups. Extracts can be differentiated 
with those giving more clues provided to less able students or used as 
support for groups who are struggling.

· Students use the texts to investigate where they think the novel is from, 
marking the place on the map when they have come to a decision.

· Students highlight the clues in the text which suggested this location.

Feedback 

· Where is the novel set?

· What were the clues that told you this? 
NB through questioning students should be encouraged to explain why specific clues lead them to a decision and the reading strategies they employed to undertake this task.
Introduction: investigating the extracts

· In pairs students choose the extract they found most interesting, reaching 
consensus through discussion.
· Brief feedback can focus on why specific extracts were selected.

Development

· Students use a ‘likes/dislikes/memories/questions’ quadrant (Resource E - 
although this can easily be created by students) to explore their thoughts on 
the text:

· Likes - what appeals to you in this text?
· Dislikes - what has put you off this text?
· Memories - does it remind you of anything? (events, things you’ve seen, other texts you’ve read)
· Questions - what questions are you left with after reading the extract? (these might involve aspects of character, language, what happens next, etc)
· Take brief feedback on ‘likes’ and ‘dislikes’ with focus for ‘memories’ on 
cultural similarities and textual similarities. The ‘questions’ section can be 
collated and referred back to during reading.

Plenary

· Return to objective and AO4.

· Remind students of the importance of place and their investigations of the 
location of the text.

· Students speculate in writing about what Nigeria will be like using textual 
references from the extracts to back up their points.

· Use feedback to introduce map of Nigeria which will be used to track 
geographical locations in the text during reading. If possible use Google Maps 
‘satellite’ option to take a closer look at Enugu and the type of compound 
where the family might live.
Resource D 

Extract 1 - from page 4 setting - Enugu

Extract 2 - from page 58 setting - Abba

Extract 3 - from page 86 setting - Nsukka


Extract 4 - from page 50 setting - Enugu
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Read these four extracts from the novel.
· Where do you think the novel is set?

· What clues led you to your answer?










Exploring the theme of love in the text

Objectives

Framework substrand

· 5.2 Understanding and responding to ideas, viewpoints, themes and purposes 
in texts
· 6.2 Analysing how writers' use of linguistic and literary features shapes and 
influences meaning
Assessment Objectives

· AO1: respond to texts critically and imaginatively; select and evaluate relevant 
textual detail to illustrate and support interpretations.

· AO2: explain how language, structure and form contribute to writers’ 
presentation of ideas, themes and settings.

Resources

· Resource F on IWB/OHT
· Card strips and markers

Starter

· In pairs, review Chapter 1, identifying different ‘sides’ of Papa.

· In the same pairs produce a still image showing the two sides of Papa by one 
student taking on the positive (public) image and the other the negative 
(private/domestic) image.

· Following a brief rehearsal, students choose a short phrase from Chapter 1 to 
illustrate each image and place them at the appropriate character’s feet.

· Students hold their still images as a class while the teacher walks around and 
reads out some of the quotations.

· While students are still holding their images the teacher reads or plays the text 
from Resource F (displayed on IWB/OHP if possible)

Introduction

After a brief exploration of the idea of love burning Kambili’s tongue, students ‘sculpt’ two students into a still image of Papa and Kambili at this moment. In the text, explaining the choices they are making with reference to the text.

Communal voice activity: class members take it in turns to stand behind one of the characters and voice their thoughts or feelings at this point (not all students need to participate).
Once this activity has been given sufficient time to allow a range of students to participate, ask the following questions:
· Whose feelings are easier to voice?

· Why is this? (with reference to the author’s craft)

Students re-sculpt the scene in the same way but including Jaja.
Ask the group the following questions:
· Where is the reader looking during this scene? Students making suggestions 
place themselves physically in the scene, giving evidence for their ideas.
· Where is the writer standing? Students making suggestions place themselves 
as above.

Individually, students answer the following question in a paragraph:
· How does the author show the complexity of the love between Papa and 
Kambili in this extract?

Development

Widening the focus
(This can be undertaken at the end of reading the text or collated during class reading of the novel.)
Mind map Kambili’s love relationships in the text with a brief explanation and textual reference.

Example:
Using a different colour, link the characters who have their own love relationships to develop the mind map.
Using the mind map for support, students answer the following question:
How does the author show different types of love throughout the text?

Foundation tier students may need the following prompt:
Write about:
· Love between parents and their children

· Love between siblings and cousins

· Romantic love

Plenary

· In pairs, students list the strategies they have used to explore the text during 
this sequence (e.g. still image, sculpting, placing the reader and writer, mind 
mapping, etc).

· Individually students reflect on which have been most useful for them in 
working towards the assessment objectives for this lesson.

Extract from page 31. 

Papa ignored her and poured his tea, and then he told Jaja and me to take sips. Jaja took a sip, placed the cup back on the saucer. Papa picked it up and gave it to me. I held it with both hands, took a sip of the Lipton tea with sugar and milk, and placed it back on the saucer.


“Thank you, Papa,” I said, feeling the love burn my tongue.  


Considering the exploration and presentation of conflict
i. Kamibili’s internal conflict for identity

ii. Political conflict as a metaphorical reflection of Kambili’s internal conflict

Objectives

Framework substrands:

· 5.2 Understanding and responding to ideas, viewpoints, themes and purposes 
in texts

· 6.1 Relating texts to social, historical and cultural contexts in which they were 
written

· 6.2 Analysing how writers’ use of linguistic and literary features shapes and 
influences meaning

· 6.3 Analysing writers’ use of organisation, structure, layout and presentation

Assessment Objectives

· AO1: respond to texts critically and imaginatively; select and evaluate relevant 
textual detail to illustrate and support interpretations.

· AO2: explain how language, structure and form contribute to writers’ 
presentation of ideas, themes and setting.

· AO4: relate texts to their social, cultural and historical contexts; explain how 
texts have been influential and significant to self and other readers in different 
contexts and at different times.

Resources

· Resource G - images associated with the text

· Resource H - text extract on IWB and produced on paper for students
· Resource I - overlapping circles produced onto A4 sheet for students x2
· Resource J - text extract on IWB and paper for students
· Resource K - word match
Students may have read all of the text for this sequence or be at a position within the text that allows them to analyse the extracts that support this teaching sequence.
Starter

· Using the images (Resource G), students should work in small groups to 
generate a bank of words that they infer from the images. Students can 
either have all of the images to annotate or the images can be passed around 
the room where each group contributes to each image. Students should be 
encouraged to consider the images literally and metaphorically.

· Once the images have been annotated, ask students to draw links between 
images. Are there any similarities e.g. power, authority, establishment, 
tradition etc? Students should justify their points.

Introduction

· Using Resource H, model for the students how to explicate the presentation of 
influence and society. Analysis should consider faith, community, wealth, 
status, belief, power and influence.  Invite pupils to contribute whilst leading 
the analysis.

· Using Resource I, students should place generated keywords in one of the 
circles and identify quotes to support a point e.g. Influence = ‘best Big Man’.  
Encourage students to consider what the opposing circle could hold e.g. 
weakness vs. influence.

Development

· Using Resource J, students should work in pairs to explore the extract. Ask 
students to consider how themes are at play in this extract.  Students should 
consider oppression, loss, denial, weakness, death etc

· Once the independent analysis has been completed, students should add new 
information to the overlapping circles with quotations to support. Ask students 
to consider the links between the extracts and explain their additions to the 
overlapping circles.

· Linking back to the crisis and conflict that Kambili has experienced, (explored 
through the previous sequence of teaching) ask pupils to consider this in the 
light of the conflict that is presented through the text extracts from this 
teaching sequence.  What are the metaphorical links between Kambili’s 
struggle for identity and the conflicts that exist within the society that 
Adichie presents.

· Provide the students with another copy of Resource I. The students should 
place the points that are in opposition for Kambili e.g. paternal love vs. love for 
Father Amadi in different boxes. They should consider what could be placed 
in the cross over section.

· Take feedback on the parallels that students have identified.
Students should now write a response to the question:
Consider how Adichie presents conflict as a metaphor for Kambili’s internal struggle for identity.

Plenary
In groups of 4 and using Resource K students should match the words through discussion making links.  Some words may match with more than one other.  Students should be encouraged to explore the pathways that crossover within the text
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Traditional housing
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Military / police presence
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Extract from page 103. 

We left Abba right after New Year’s. The wives of the umunna took the leftover food, even the cooked rice and beans that Mama said were spoiled, and they knelt in the backyard dirt to thank Papa and Mama. The gate man waved with both hands over his head as we drove off. His name was Haruna, he had told Jaja and me a few days before, and in his Hausa-accented English that reversed P and F, he told us that our pather was the best Big Man he had ever seen, the best emfloyer he had ever had. Did we know our pather faid his children’s school pees? Did we know our pather had helfed his wipe get the messenger job at the Local Government oppice? We were lucky to have such a pather. 


Papa started the rosary as we drove onto the expressway. We had driven for less than half an hour when we came to a checkpoint; there was a traffic jam, and policemen, many more than was usual, were waving their guns and diverting traffic. We didn’t see the cars involved in the accident until we were in the thick of the jam. One car had stopped at the checkpoint, and another had rammed into it from behind. The second car was crushed to half its size. A bloodied corpse, a man in blue jeans, lay on the roadside. 




Extract from pages 229-230. 


Aunty Ifeoma came home that afternoon with the news of the riot. It was the worst one since they became commonplace some years ago. The students had set the sole administrator’s house on fire; even the guest house behind it had burned to the ground. Six university cars had been burned down as well. “They say the sole administrator and his wife were smuggled out in the boot of an old Peugeot 404, o di egwu,” Aunty Ifeoma said, waving around a circular. When I read the circular, I felt a tight discomfort in my chest like the heartburn I got after eating greasy akara. It was signed by the registrar. The university was closed down until further notice as a result of the damage to university property and the atmosphere of unrest. I wondered what it meant, if it meant Aunty Ifeoma would leave soon, if it meant we would no longer come to Nsukka. 


During my fitful siesta, I dreamed that the sole administrator was pouring hot water on Aunty Ifeoma’s feet in the bathtub of our home in Enugu. Then Aunty Ifeoma jumped out of the bathtub and, in the manner of dreams, jumped into America. She did not look back as I called to her to stop. 

	Faith
	Exploration

	Rejection

	Conflict

	Force

	Boundary


	Culture
	Identity
	Challenge
	Dishonour
	Power
	Self

	Tradition
	Love
	Discovery
	Honour
	Hate
	Family




Exploring the theme of identity in the text

Objectives
Framework substrand:
· 5.2  Understanding and responding to ideas, viewpoints, themes and 
purposes in texts
· 6.2  Analysing how writers' use of linguistic and literary features shapes and 
influences meaning
Identity and cultural diversity
· Who do we think we are?
· What connects us with and distinguishes us from others in the UK and the rest of the world?
Assessment Objectives
· AO1 respond to texts critically and imaginatively; select and evaluate relevant 
textual detail to illustrate and support interpretations.

· AO2 explain how language, structure and form contribute to writers’ 
presentation of ideas, themes and settings.

· AO4 relate texts to their social, cultural and historical contexts; explain how 
texts have been influential and significant to self and other readers in different 
contexts and at different times.

Resources
· Resource L photocopied onto card

· Resource M copied for students
· Resource N copied for students

· Resource O as IWB page or on OHT

· Scissors and split pins

 Starter

· Individually, students make their own ‘identity disks’ using the instructions on 
Resource C.

· The disks rotate to provide a visual aid to show the relationship between 
students’ identities and the various influences which have created them.

· In groups of 3 or 4, students use this as a tool to support an oral explanation 
of the features of their identities and influences. As a group they need to 
identify commonalities and differences. Key questions to support this might 
be:

· What are the dominant influences in your group? Why might this be the case?

· Are the main features of identity nouns (e.g. ‘an athlete’) or adjectives (e.g. ‘caring’)

· This may result in brief group feedback: What/ who has made you what you 
are?

Introduction

· Display passage from Resource D on IWB/ OHP.

· Model analysis of the way Adichie presents the identity of the narrator, 
Kambili, in this passage. The following prompts may be of use:

· The use of first person and its effect
· The use of short, simple sentences and simple language when the narrator talks about her own feelings
· The more complex sentence structure and tense when she refers to her father
· The effect of the contrast between these two language uses

· The repetition of the word “needed” and its effect
· The contrast between the positive language used by the nuns when they describe Kambili and the negative tone of Papa’s reported speech
· The use of the phrase “stained by failure” to demonstrate the way Kambili’s identity and language are dominated by her father.

Note: Support with modeled reading is in the National Strategies’ ‘Pedagogy and Practice’, Unit 6: “Modeling”, available at http://nationalstrategies.standards.dcsf.gov.uk/node/174690


· Students identify three features of Kambili’s identity and what has created 
them. This should reflect knowledge of the whole text or the text read so far 
as appropriate. These can be collated as a class.

· The teacher models answering the following question (similar to part (a) on 
the exam paper):
How does Adichie use language to show the main influences of Kambili’s identity?
In pairs students answer the following question (similar to part (b) on the 
exam paper):
· How has Kambili’s identity changed throughout the novel?

Or
How does Kambili’s identity change throughout the novel?
Write about:

· The influence of Kambili’s father on her identity

· The importance of religion in her life

· The influence of other family members

· Select one or two responses to share as appropriate.

Development

In pairs read extract (Resource E) and annotate text to show the following:

· What has become important to Kambili at this point in terms of identity?

· How has Kambili’s language changed between the two extracts?

· What does this show the reader about the ways in which Kambili has 
changed?

Independently students answer either or both of the following (dependent on ability and point in class reading of text):

· How does Adichie use details to describe what is important to Kambili at this 
point in the text?

· How has Kambili’s identity developed across the text? (Foundation)

Write about:

· The changes in the way that Kambili thinks

· The changes in the way that Kambili speaks

Or

· How does the author create the sense of a developed identity in the text? 
(Higher)

Choose one response (anonymised) to model use of the mark scheme for Unit 1, Section B (available on AQA website). This can lead to self-assessment using the mark scheme with students setting targets for their next theme focus.
Plenary

Return to the map of Nigeria and remind students of the passage on Resource F (if they have finished reading the text).

Following paired discussion, label the map as a class to reflect the changes in Kambili’s identity in different locations in the novel

Identity disks




Extract from pages 28-39. 

Those were the words I said to myself as I took my exams the following week. I repeated them, too, as Kevin drove me home on the last day of school, my report card tightly pressed to my chest. The Reverend Sisters gave us our cards unsealed. I came second in my class. It was written in figures: “2/25.” My form mistress, Sister Clara, had written, “Kambili is intelligent beyond her years, quiet and responsible.” The principal, Mother Lucy, wrote, “A brilliant, obedient student and a daughter to be proud of.” But I knew Pap would not be proud. He had often told Jaja and me that he did not spend so much money on Daughters of the Immaculate Heart and St. Nicholas to have us let other children come first. Nobody had spent money on his own schooling, especially not his Godless father, our Papa-Nnukwu, yet he had always come first. I wanted to make Pap proud, to do as well as he had done. I needed him to touch the back of my neck and tell me that I was fulfilling God’s purpose. I needed him to hug me close and say that to whom much is given, much is expected. I needed him to smile at me, in that way that lit up his face, that warmed something inside me. But I had come second. I was stained by failure. 



Extract from page 178. 
He brought peeled oranges and water wrapped into tight cone shapes in plastic bags from his car. They all settled down on the grass to eat the oranges, and I watched Father Amadi laugh loudly with his head thrown back, leaning to rest his elbows on the grass. I wondered if the boys felt the same way I did with him, that they were all he could see. 

I held on to his tank top while I watched the rest of the play. A cool wind had started to blow, chilling the sweat on my body, when Father Amadi blew the final whistle, three times with the last one drawn out. Then the boys clustered around him, heads bowed, while he prayed. “Good-bye, Father!” echoed around as he made his way toward me. There was something confident about his gait, like a rooster in charge of all the neighborhood hens. 

Extract from pg 299.
As we drove back to Enugu, I laughed loudly, above Fela’s stringent singing. I laughed because Nsukka’s untarred roads coat cars with dust in the harmattan and with sticky mud in the rainy season. Because the tarred roads spring potholes like surprise presents and the air smells of hills and history and the sunlight scatters the sand and turns it into gold dust. Because Nsukka could free something deep inside your belly that would rise up to your throat and come out as a freedom song. As laughter. 

	Contents








	


	Contents





	


	Overview





	


	Introduction





	


	Introduction





	


	Sequence 1: Context and language





	


	Sequence 4: Identity





Traditional clothes for men and women in Nigeria





	


	Resource D: Setting





Dislikes





Questions





 Likes





Memories





	


	Resource L: Identity disks 





Instructions





Cut out the circles and fix them together with a split pin through the centre of each so that A spins on top of B
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Extract 1


Even though Father Benedict had been at St. Agnes for seven years, people still referred to him as “our new priest.” Perhaps they would not have if he had not been white. He still looked new, the colors of his face, the colors of condensed milk and a cut-open soursop, had not tanned at all in the fierce heat of seven Nigerian harmattans. And his British nose was still as pinched and as narrow as it always was, the same nose that had had me worried that he did not get enough air when he first came to Enugu. Father Benedict had changed things in the Parish, such as insisting that the Credo and kyrie be recited only in Latin; Igbo was not acceptable.





Extract 4


Chinwe Jideze came over to Ezinne’s table then. She had a high, birdlike voice. “I want to remain class prefect this term, Ezi-Butterfly, so make sure you vote for me,” Chinwe said. Her school skirt was tight at the waist, dividing her body into two rounded halves like the number 8. 


“Of course,” Ezinne said. 


I was not surprised when Chinwe walked past me to the girl at the next desk and repeated herself, only with a different nickname that she had thought up. Chinwe had never spoken to me, not even when we were placed in the same agricultural science group to collect weeds for an album. The girls flocked around her desk at short break, their laughter ringing out often. Their hairstyles were usually exact copies of hers – black, thread-covered sticks if Chinwe wore isi owu that week, or zigzagging cornrows that ended up in a pony tail atop their heads if Chinwe wore shuku that week. Chinwe walked as if there were a hot object underfoot, raising each leg almost as soon as her other foot touched the floor. During long break, she bounced in front of a group of girls as they went to the tuck shop to buy biscuits and coke. According to Ezinne, Chinwe paid for everyone’s soft drinks. I usually spent long break reading in the library. 





Extract 2


The rustling of the coconut fronds woke me up. Outside our high gates, I could hear goats bleating and cocks crowing and people yelling greetings across mud compound walls. 


“Gudu morni. Have you woken up, eh? Did you rise well?”


“Gudu morni. Did the people of your house rise well, oh?”


I reached out to slide open my bedroom window, to hear the sounds better and to let in the clean air tinged with goat droppings and ripening oranges. Jaja tapped on my door before he came into my room. Our rooms adjoined; back in Enugu, they were far apart.


“Are you up?” he asked. “Let’s go down for prayers before Papa calls us.”


I tied my wrapper, which I had used as a light cover in the warm night, over my nightdress, knotted it under my arm, and followed Jaja downstairs. 





	


	Resource G: Presenting the narrator





	


	Resource E: First Impressions 





	


	Resource N: Change





	


	Resource O: Change and location





	


	Wider reading














	


	Mark Scheme





























Chimamanda Ngozi Adichie was born in Nigeria in 1977. She is from Abba, in Anambra State, but grew up in the university town of Nsukka, where she attended primary and secondary schools. 





Her short fiction has been published in literary journals including Granta, and won the International PEN/David Wong award in 2003. She was a Hodder fellow at Princeton University for the 2005-6 academic year. She lives in Nigeria. 





Adichie won the Orange Broadband Prize for Fiction 2007 with her novel Half of a Yellow Sun. 








	


	Resource A: World map





	


	Resource B: Map of Africa





Extract 3


They had hardly passed us when Papa Nnukwu shouted, “Look away! Women cannot look at this one!”


The mmuo making its way down the road was surrounded by a few elderly men who rang a shrill bell as the mmuo walked. Its mask was a real, grimacing human skull with sunken eye sockets. A squirming tortoise was tied to its forehead. A snake and three dead chickens hung from its grass-covered body, swinging as the mmuo walked. The crowds moved back quickly, fearfully. A few women turned and dashed into nearby compounds. 
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